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FORWARD 
Intonation is a key part of our speech. Studies show that 
when we convey a message, we make use of three important 
means: a text (spoken or written), intonation and our body 
language. It is also said that how you say something is more 
important than what you say. English Intonation: This Way 
is designed to help students to be familiar with the English 


intonation and build new habits of pitch use. 


The book falls in two parts. Part One includes five 
chapters. Chapter One tackles English intonation and sheds 
light on its various functions. Chapter Two handles the issue 
of tone groups or chunking: their structure and boundaries, 
the status of the tonic syllable, etc. Chapter Three discusses 
English tone types and their representations. Chapter Four 
focuses on the marked or the unusual use of tones, and the 
functions they perform. Finally, Chapter Five provides a 
detailed analysis of English intonation in an English 
conversation. 

The chapters include lots of tasks and exercises as 
mastering English pronunciation is not only through gaining 
knowledge but also through building new speech habits, 
which need a lot of time, practice patience and strong will. 


Part Two introduces recorded intonation exercises. 
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Books are not enough to teach pronunciation and particularly 
intonation, and there is an immense need for more practice 
and listening to a native speaker. Practice will enable learners 
to internalize pronunciation knowledge and build a 
perceptual and articulatory memory. Part Two is filling this 
gap. It includes recorded exercises on English intonation. 
Source: Cook, A. (2012). American Accent Training. 


Barron's, Ch. One. 


The book also introduces briefly the speech analysis 
program Praat, which proves to be widely used by students 
and specialists alike. Praat has made it easy for everyone to 
do speech analysis. Students will be familiar with analyzing 
their own speech and having pictures of the pitch contours of 
their speech. They are also required to compare their speech 
pitch pictures (intonation) with the native speakers’ to see 
how similar or different their intonation patterns are to or 


from native ones. 


Hope this makes intonation a lovely stop on your 


journey to mastering English pronunciation. 


Laila Abdel Aal Al-ghalban 
Kafr El- Sheikh 
Septemper, 13 2021 
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CHAPTER ONE 
INTONATION AND ITS FUNCTIONS 


This chapter provides an introduction to English 


intonation. It also handles the main functions of intonation. 


Generally speaking, intonation is related to rhythm. It 
means the rise and fall of voice or the melody of speech. 
When we speak, our voice goes up and down which is 
perceptually recognized as high and low pitch. You can feel 
that so powerfully if you replace speaking by humming. 
Articulatorily, pitch is associated with the vibration 
frequency of the vocal folds that is measured instrumentally 
and known as the fundamental frequency or FO. The pitch of 
voice and the different notes of voice that combine are 
mandatory to make tones. Tones are instrumental for 
communicating our messages and intentions and making our 
speech more expressive and more energetic. Intonation is the 
punctuation of our speech as it helps listeners to navigate 
where we stop, where we ask for information, etc. Intonation 
helps words to communicate massages and emotions such as 


anger, disgust, fear, sadness, happiness, etc. 


Mastering intonation, which is by default mastering 
English stress and rhythm, is more important for sounding 


more native-like than mastering the pronunciation of 


segmentals or vowels and consonants. If you focus on 
developing intonational and rhythmic habits, the degree of 
your accent intelligibility and acceptance will be significantly 
higher. Pitch is the main carrier of intonation. The rise and 
fall of our voice indicates to the listener the meaning we 
intend. An angry voice usually has a high pitch while a polite 
voice is usually low in pitch. Pitch also indicates several 
things such as social class, geographical origin, personality 


type and overall experience in life. 


In some languages, especially tone languages, the 
meaning of a word changes according to the tone used. In 
Chinese, O'Connor (1981) points out, ma' said with a level 
tone that is with no pitch change means mother and with a 
rising tone means horse. Many African languages pattern the 
same. English intonation is not operating on word level, but 
on word group or utterance level. The meaning of an 


utterance changes according to the tone used. 


Three tone types are to be identified in most languages: 
high tone, low tone and level tone. In order to schematically 
illustrate them, four parallel horizontal lines are usually used 


and arranged in an ascending order as 1, 2, 3, 4. 


Level 4 is highest level of voice, 4 
and we use it for expressing 

emphasis and extreme anger, 
excitement, etc. 

Level 3 marks stressed words in our 3 


speech. 
Level 2 is used when we begin our 2 


speech. 
Level 1 marks the end of our speech 1 


before pausing. 


Fig. 1: Pitch range 


represents the most lowness of voice pitch, 2 the second 
lowest pitch while, 3 and 4 represent the second highest and 
the highest pitch respectively. The outer extreme level 4 is 
rarely reached and if this happens, it indicates special 
emotions. Most of our normal speaking lies within the range 
of the other levels. For the sake of visual and schematic 
convenience, the two medial lines are abolished in the rest of 


this discussion. 


For instance, yes can be pronounced with three possibilities 

for intonation, if it is one-word utterance 

Yes J eae — 
fall Rise level 

It is acknowledged that each speaker possesses unique 

physical properties of voice and therefore a unique range of 


pitch levels / movements. 
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Task 1: Say each word in three different ways. Jump 
from a pitch level to another in the two-syllable 
words and glide in mono-syllable words: e.g. 
Monday is represented as a jump in the three 


intonation types: 


Mon day 

day Aon Mon day: 

— * 

Come is represented as a glide because it is a monosyllable 
word: 
a. nice e- later 
b- early f- mad 
c- hard g- hungry 
d- pretty h- Friday 


Task 2: Listen to your teacher, write down some of his 
utterances, assign which tones do you hear and 


represent them schematically. 


Functions of Intonation 

As O'Conner and Arnold (1973) note, English native 
listeners show much tolerance of deviated foreign 
pronunciation, but they are highly offended when 


inappropriate intonation is used. This is because intonation 
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shows intention. For example, Thank you when said 
casually in formal situations could indicate that the speaker is 
not grateful. 

Intonation is used in all languages but takes different 
forms cross-linguistically. A pitch pattern or tone may 
indicate two different messages in two languages or dialects 
and could cause communication problems. This is why 
learning intonation of a foreign language is important. 

Before going any further, the functions of intonation 
should be elucidated so as to make it justifiable for the 
learner why he has to know tone types, and why they are 
important for successful communication. First of all, 
intonation is a meaning-carrier means, through which we 
can identify the grammatical form of the utterance (a 
statement, a question, an order, an exclamation, a 
vocative, etc) e.g. 

You are home (statement). 


You are home? (question). 


You are home (doubt). 


You are home (confirmation). 
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Another common example of the relationship between 
intonation and grammar is the tag questions. If said with our 
voice rising on the tag part, they sound genuine, information- 
seeking questions. If said with the voice falling, they sound 
unreal questions and give the impression that the speakers 


seek people to confirm or back up what they say. 
Consider the following couple of sentences. 

The professor/ who gave the lecture/ is genius. 
The professor who gave the lecture/ is genius. 


Secondly, intonation expresses the speaker’s emotions 
(anger, surprise, interest, etc), relationship to the listener 
(equal, superior, inferior, polite, etc.) and attitude to message 
(joking, serious, interested, etc.). It is important, in this 
regard, to say that the use of intonation to express emotions 
depends on the learner's personality. Outgoing or sociable 
learners would find it very easy to use more melodies or 
intonation in their speech than the shy, quiet learners who 
would find it difficult to use dynamic or wavering intonation 


to express their emotions. 


Thirdly, intonation helps the speaker to place the 
tonic stress on the most important word by exerting 


greater effort while pronouncing that tonic syllable. Equally, 
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intonation helps the hearer to assign the tonic syllable which 


is important for the speaker and the message. 


Fourthly, intonation helps both the speaker and the 
listener in assigning and identifying the information 
structure of the utterance: the given-new information 
structure. The given (previously mentioned/known) 
information has less emphasis in accentuation than new 
information. Generally, old or given information are said 
with rising intonation, whereas new information have falling 


intonation. 
A: There isn’t bread in the fridge, 
B: Why didn't you tell me there is no/bread before? 


Fifthly, intonation has an indexical function. Each 
group, social class or even nation has, to some extent, some 
unique, idiosyncratic tones or intonation patterns that act as 
an in-group/identity marker. Britain & Newman (1992, cited 
in Crystal 1997: 249) report that the high rise intonation 
(typically used for genuine/ information-seeking questions) is 
widely used for statements in Irish, Welsh, Australian and 
New Zealand Englishes. It is also widely used by women, 
teenagers, working-class people and ethnic minorities. The 
indexical function of intonation can be manifested in the 


unique use of tones to mark a discourse type (e.g. sport 
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commentary), occupation (e.g. army personnel, lawyers, and 


preachers), etc. 


The six function of intonation is textual in nature. 
Intonation helps speakers to organize and chunk their spoken 
texts into meaningful sections. People cannot go on speaking 
without pauses with tones; listeners would find it impossible 
to get the messages or locate the boundaries of each 
informational unit. Speech would turn incomprehensible and 


communication would break down. 


Seventhly, intonation also has a psychological function. 
It helps listeners perceive the message in accordance with 
some mental models of tones and their functions. Listeners 
possess an intonation schema that helps them decode the 


audible text. 


Task 3: Listen to one utterance by your teacher and 
assign the following: 
a. The grammatical form of the utterance (statement, 
question, etc.). 
b. The speaker's emotions (anger, interest, etc.) 


c. The most important word in the utterance. 


GHAPTER TWO 

TONE GROUPS 
This chapter discusses tone groups or chunking. It 
tackles the structure and boundaries of tone groups, the status 


of the tonic syllable, etc. 


Tone Groups/ Chunking 

When we write, we use punctuation marks to signal the 
grammar of the sentence, its parts, its beginning and end, etc. 
In speech, intonation plays a similar part. The utterance may 
include more than one tone group in case it is made up of a 
number of phrases and clauses, or the speaker’s speech rate is 
slow. A tone group is a chunk of speech that carries one 
and only one tone. It must include at least one stressed 
syllable and corresponds to a unit of information. In this 
book, a tone group or a chunk is marked by a slash (/) at its 


end. In an utterance as: 


It’s my business. / 

It is made up of one tone group as it may contain one 
possible stressed syllable in my or the first syllable in 
business, depending on the context. However, in the 


utterance below, two possible tone groups can make it up: 


On Friday / I’m playing football. / 


The first tone group is on Friday. It is represented by a 
dot for on and a small low horizontal line for Fri as it is the 
tonic syllable from which the rise in pitch starts. Day is 
represented by a dot which is higher in pitch than the tonic 
syllable Fri. This is because the tone group has a rising 
intonation since it is does not convey completion: one would 
ask “so what?” The second tone group Im playing 
football” which completes the meaning of the utterance has a 
falling tone represented as a dot for Im, a hyphen for play, a 
dot for -ing and a “—” for foot, the tonic syllable, yet, it is a 
bit higher as it signals the beginning of a falling tone that 
ends completely on ball with a low dot. As noted, pausing 
within utterances, and also at utterance boundaries is 
grammatically based to a large extent. Experimental work in 
cognitive psychology has shown that people perceptually 
chunk their utterances on meaningful and grammatical 


grounds. 
Why Speech Chunking Matters 


We chunk our speech by pausing if the message is 
relatively short and has one thought or by changing the pitch. 


We change pitch by getting voice higher or lower than 
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normal if we have more than one thought. As speakers, 
chunking helps us manage our speech in meaningful units 
and put our thoughts in a convenient way. It is very difficult 
to go on talking without chunking. Chunking helps us take 
breath, have time to create our thoughts and put them in the 
most communicative way. A speech chunk must include a 
focus word which gives most of the meaning in the chunk. 
Within each focus word, there must be a tonic syllable that 
has the highest informational value. The peak of the tonic 
syllable is the most heard or prominent sound in the chunk, 
as it is said with extra length, loudness, and pitch change. 


The focus word and its tonic syllable is usually the last 


content word. Gilbert (2008) illustrates this hierarchy in the 


Prosody Pyramid: 


Foous word 
brilliant 
Tone group! chink 
John is brilliant. 


Figure 1: Illustrates prosody pyramid based on Gilbert (2008) 
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In the pyramid above, the bottom level is the tone group 
John is brilliant. The focus word brilliant is the most 
important word. It carries most of the information of the 
utterance. Within this focus word there is a stressed syllable 
which is bri. The peak or the vowel /i/ of bri is on the top of 
the prosody pyramid. The peak is the most heard/prominent 
sound of the tone group and it gives most of its meaning. The 
peak is said with extra loudness, extra length, and change in 
pitch. On the other hand the rest of words or syllables are 
reduced and de-stressed. This balance between the stressed 
and unstressed syllables creates the rhythmic identity of the 
English language. So English native speakers do not speak 
fast all the time or all the words of the utterance, as some 
people might think. Rather, they speak slowly to make the 
important words prominent and rapidly to reduce the 
unstressed, less important words. This happens within the 


same utterances. 


Some guidelines for assigning tone groups 

The following list of forms is given separate tone groups: 

a- Phrases and short clauses 
e.g. John said that / Mary worked as a teacher / three 
years ago/ in a public school/. 

b- Discourse markers such as anyway, well, you know, kind 


of, right, now, OK, etc. 


e.g. Anyway / let's look at this picture/. 
c- Short answers such yes and no 
d- Some adverbs when they come at the beginning or the 
end of clauses. 
e.g. Historically, the Romans dominated Europe. 
They did not exercise/, regularly./ 
e- Parentheticals (vocatives & appositives) and parallel 
structures 
e.g. The boy/ to my surprise/ is brilliant./ 
Gary/ are you home/? 
Trump / the American president/ is giving a speech. 
My goal is to increase exports / help the poor / and 
boast relations with all parties/. 
f- Non-restrictive clauses 


Paul / who is the vice- chairman/ is playing chess/. 


Thus, there can be more than one tone group in one sentence. 


Fake it to make it! 

Task 1: Read aloud the following utterances: 
John/, it's your turn/. 

You want an ice cream/, don't you/? 


I ordered salmon /not tuna/. 
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Ted was riding a bike/, when a car suddenly cut in front of 


him/. 
When a car losses power/, it stops running/. 


She's going to the supermarket/ to buy broccoli / for the 


green salad/. 


I think/ the Reds have a remarkable achievement/ this 


season/. 


Kofi Annan/, the only black African to become UN 


secretary-general/, has died/. 


His home country/, Ghana/, has declared a week of national 


mourning/. 
Task 2: Read aloud the following: 


Notice that the focus word in each tone group is written in 


bold and the peak of the tonic syllable is in capital letters. 


Once upon a tIme/ there was a little bOy / and his name was 
Billy BObtail./ 

One dAy/ he made up his mInd/ to go and seek his fOrtune./ 
SO/ he put on his 

thickest pair of shOEs/ because he might have to walk a 
Ong way / and his warmest 

O At in case the weather got cold / and his green cAp./ And 
All the other things he 


wanted to take with him / he put in a very big red 
hAndkerchief /and tied them up 

into a bUndle /and put a stIck through the knot/ and lifted it 
up onto his rIght./ 


Mrs Tabbywhite and her kitten SArah/ lived in little thatched 
cOttage /in 

a corner of a big fIEld./ There was a wooden fence round the 
back gArden /to 

keep out the rAbbits/ who lived in the field beyOnd /and 
who simply loved Mrs 

Tabbywhite's juicy green IEttuces./ Now Mrs Tabbywhite 
was wOrried,/ becAUse 

Sarah, who should have been whlte all over/ would not 
wAsh herself./ 

She just sAId,/ What's the Use of washing? / I shall only get 
dIrty / all over agAIn../ 

One day, / when Sarah was playing with a piece of straw in 
the vegetable 

garden, / She suddenly saw a brOWn rabbit / scampering off 
though a hOle in the 

fence/ with one or Mrs Tabbywhite's young lettuces in his 
mOUth./Sarah rUshed 

across the garden / but he'd gOne./ And thEn / just as she 
was going to run Off/ and 

tell her mother that impudent rabbit came bAck./ That's my 
third this morning. / So lOng,/ and he vAnished again/. 
Sarah rAced into the cottage, /erYing./ .QuIck./ There's a 
funny brown rabbit stEAling our lettuces./ 


Task 3: Taking the punctuation marks and information 
structure as a potential guide, read aloud the following 


passage and chunk it into meaningful tone groups. Make 
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sure that each tone group contains at least one stressed 
syllable carrying the pitch change. Moreover, try to push 
your eyes three or four words ahead of your voice and do 
not pause in the wrong place e.g.: 

- between the parts of a complex verb 

- between the verb and the object 

- between the adjective and the noun it modifies 


- between an article and the noun it defines 


The emotional robot has long been a dream of science 
fiction. Over the last few years, computer scientists have 
been creating a range of animated agent faces- programs that 
generate images of human-like faces on a computer VDU. 
Researchers at the Massachusetts Institute of Technology 
have now constructed a robot called Kismet, which has a 
three- dimensional synthetic head with removable eyelids, 
eyes and lips. When left alone, kismet will look sad, but if a 
human enters the room, it smiles. If you are rough with it, an 
expression of fear develops. Kismet's inventors are now 
planning to provide the robot with a voice that can express 


emotions (Jackman & McDowell, 98). 


Task 4: Reread the above passage several times and try to 
add a conversational touch and emotion i.e. to read 
with feeling. To do that, you may use various 


prosodic variations by adding further stresses, 
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pauses, etc. and using appropriate tones of voice 
setting the moods for your tone groups. You may 
record your reading and assess it yourself. You 


may also read to a colleague and share remarks. 


More on Tone Group Structure 

As mentioned earlier, a tone group is a chunk of speech 
that carries one and only one tone. The imperative element of 
a tone group is the tonic syllable that is associated with the 
change of a particular tone or pitch level. No tone group can 
stand without a tonic syllable. But how can we locate it? The 
tonic syllable is the peak of the stressed syllable of the most 
important word or the focus word in the tone group or the 
speech chunk. The most important word is the word that has 
the highest informational value, or gives most of the meaning 
in the chunk. To do that the focus word is forgrounded or 
becomes prominent by backgrounding the rest of the words 
in the tone group. Just like the butterfly in the picture below. 
It is made prominent because the other objects (the flowers) 


are put in the background. 
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Figure 2: Illustrates emphasizing a focus word (from Gilbert 
2005, p.44). 


Task 5: Listen to your teacher saying the following 
sentences and identify the focus or the most important 
word in each. 

I was asked about a topic. 

It becomes difficult to stay positive. 

I don’t know what you're talking about. 

Are you hiding something? 

I don't think I'm honest with you. 

I didn't do anything wrong. 

Leave me alone. 

There is no record of leaving the country. 

I haven't really thought about it. 

We would protect you. 


Can I help you? 
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It's a horrible matter. 

He dropped out of Harvard. 
Let me fly! 

That's awesome. 

It had all been a lie. 

You may be an opportunist. 
Nothing great ever happens. 
I got so messed up. 


Remember silence is golden. 


The head 

If there are other important words before the tonic 
syllable, they are grouped under the name the head. A head 
is important as it carries some prominence and decides the 
level of the tone used on the tonic syllable: high fall/ low fall 
and high rise/low rise. The third component of a tone group 
is the tail. It refers to all the syllables that follow the tonic 
syllable. The following examples demonstrate the possible 
structures of a tone group. Note that the tonic syllable is 
carrying pitch change: fall, rise, fall/rise and rise/fall, and 
marked by `, /, © and^ respectively. Heads, high and low, are 
marked by ', respectively: 
a- A zero-head tone group: only a tonic syllable 

functioning: 


e.g. He is working/. 
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b- A head made up of stressed syllables before the tonic 
syllable: 
e.g. He is working hard to day /. 
In the previous example, the head extends from working 
to, but not including, day. It includes two stressed 
syllables: work in working and hard. The example is 
also a zero-tail tone group because the tonic syllable 
day in today is the last syllable. It is said with high- 
head components. This anticipates that the fall will be 
high, marked as `. The same utterance could be said 
with low -head components as such: 
He is working ,hard today /. 
The low head leads to a low fall. The same is true of the 
two types of rise: high and low. What makes a head high or 
low is the speaker's emotional involvement in the interaction 


which is determined by a host of factors to be discussed later. 


Task 6: Assign the head in the following utterance. The 
focus word and the tonic syllable are in bald: 

What will you be doing next week? 

Pre-head Head Tonic Syllable Tail 

Kate got a job at school. 

She looks so weird. 

Shut your mouth. 


Do you trust Larry? 
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Are you forgetting their favors? 
He met a beautiful American girl. 


I should've told you earlier. 


The tail 


The tail includes all syllables after the tonic one and 
they carry the same tone: 

e.g. Who did it?/ 
Who has a high falling intonation that extends on the 
rest of the tail syllables. 


More on tone unit structure 


Pre-head Head Tonic Syllable Tail 


PH H TS Tail 

I ate dinner. 

PH H Ta 

We had a three-course meal. 

H TS Tail 

Brad came to dinner with us. 

ZeroH TS PH H TS Tail 


In the end/ we all felt like we ate too much/. 


Zero H TS PH H TS Tail 


We all agreed/ it was a magnificent evening./ 


Task7: Examine the structure of the following tone 

group: (head) tonic syllable (tail): Note: tonic 

syllables are underlined 

Jenifer has joined them. (Head+ Tonic syllable + Tail) 

What is it? (Tonic syllable + Tail) 

Is Jenney driving fast? (Pre-head + Head+ Tonic syllable) 

They speak English fluently. (Pre-head+ Head+ Tonic 
syllable+ Tail). 


Task 8: Guided by punctuation mark, chunk the 
following paragraph into tone groups and display 
the structure of each one of them: (head) tonic 


syllable (tail). Note: tonic syllables are underlined 


It's language/, more obviously than anything else/, which 
distinguishes humankind from the rest of the animal world. 
At one time, / it was common to define a human/ as a 
thinking animal,/ but we can hardly imagine thought without 


words/. 


The Tonic Syllable 
A major question that pops in learners’ minds is “which 


syllable is the tonic syllable in a tone group in an 
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utterance”? A straightforward answer would be: the stressed 
syllable of the last important word is usually the tonic 
syllable. The tonic syllable is marked by the speaker through 
associating it with the beginning of a pitch change (fall, rise, 
rise-fall, and fall-rise). More importantly, the tonic syllable is 
also the longest in duration in the tone group. Thus, pitch 
change and length give extra-prominence to the tonic syllable 
and help hearers figure it out and deduce the intended 
meaning. 

Two common errors are commonly made by Egyptian 
learners in this regard: one is the absence of a tonic syllable 
in a tone group; and the second is putting the primary stress 
on the wrong place either by stressing the weak forms or/and 
putting the primary stress (which signals the beginning of 
pitch change) too early in the utterance. Both errors would 
cause a sort of confusion and misunderstanding for the hearer 
as it is explained later. To sum up, the general rule is that: the 
neutral location of the tonic syllable is the primary stressed 
syllable of the last content word before a pause or a potential 
pause. Further, four factors, all or one of them, can help give 
a particular syllable in a tone group extra prominence, 


making it a tonic syllable. 
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The first factor is new information. Stressed 
syllables in words carrying a high informational value are 
assigned nuclei/ nju:kliat/ in their tone groups: 

A: Who is this man? 

B: He is my father. 

Who and fa are tonic syllables as each represents new or 
important information. 

Consider the following example: 

If the feet and hands are warm, the whole body will be warm 
(Flores, 1997 p, 113). 

The first tone group has the tonic syllable in the last lexical 
word warm. This is the normal place. In the second tone 
group, warm is still in the final position but gives old 
information, so the tonic syllable shifts to body which is 


infomationally new. 


The second factor is opinion. Stressed syllables in 
opinion words such as like, think, feel, seem, sounds, looks, 
tastes, etc. are regarded to be tonic (Cook, 2013) e.g.: 

- It “looks great. 


- It “sounds good. 


The third factor is contrast. When words in contrast 
co-occur in a single utterance or in a dialogue, both are 
assigned tonic stress: 


A: John went to Paris. 
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B: No, ‘Mary went to Paris. 
A: Don passed the exam 


B: No, Don `failed the exam. 


The fourth factor is negation. The negative forms, 


especially can’t, usually have special stress: 


I “like the idea. 
I ‘don’t like the idea. 
John will pass the driving test. 


John won't pass the driving test. 


Thus, it is sometimes not easy to identify the tonic syllable in 
separate sentences without the context or the topic of 
conversation. For example, in we went to the park 
yesterday, the unmarked ordinary tonic syllable would be 
the first syllable in yesterday. But any of the other content 
important words, went or park could be the tonic syllable if 
we know the context or the topic of the conversation. Went 
could be the tonic syllable if the conversation topic were ' our 
yesterday's activities“, while park could make a very 
successful tonic syllable if the topic were ' the place we went 


to yesterday’. 
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Task 9: Read the conversation topic between brackets 
and then identify the tonic syllable and focus word in 


each of the following: 


Jack goes to Italy every summer. (Topic: who?) 
Jack goes to Italy every summer. (Topic: where?) 
Jack goes to Italy every summer. (Topic: when?) 
Jack goes to Italy every summer. (Topic: what?) 


Clinton gave a speech in LA yesterday. (Topic: who?) 
Clinton gave a speech in LA yesterday. (Topic: what?) 
Clinton gave a speech in LA yesterday. (Topic: where?) 


Clinton gave a speech in LA yesterday. (Topic: when?) 


Jim is the best baseball player in the world. (Topic: who) 
Jim is the best baseball player in the world. (Topic: Jim's 
career) 
Jim is the best baseball player in the world. (Topic: how 
famous is Jim) 
Task 10: Identify and try out the tonic syllable with 
appropriate pitch change and more duration in the 
following: 

e Should he write it?/ 

e They are working./ 

e I forgot it./ 

e The book was long./ 
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e I can’t come./ 


e You can answer./ 


General Exercises 


l- Play correct me with a colleague. Your colleague says an 
utterance and you repeat it, deliberately changing a word. 


This is to make your colleague correct you. 


A: Let's go to the park. 

B: Let's go to the lark. 

A: No. Let's go to the PARK. 
B: Let's mow the PARK. 


2- Say the following to create two different meanings, using 
chunking 
Let's eat David. Let's eat/ David/ 


Why don't you run over Sam? Why don't you run over/ 
Sam?/ 


Don't drink honey. Don't drink/ honey/ 
What's this thing called love? What's this thing called/ love?/ 
John said Mary is idiot. John/ said Mary/ is idiot. 

He eats shoots and leaves. He eats/ shoots/ and leaves. 


Woman/ without her man/ is nothing/. Woman/ without 
her/man is nothing. 
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3-Illustrate the structure of the tone groups / chunks in the 
text below: 


In a village/ lived a carefree boy with his father. The boy’s 
father/ told him/ that he was old enough /to watch over the 
sheep /while they graze in the fields. Every day, / he had to 
take the sheep to the grassy fields/ and watch them/ as they 
graze. However/, the boy was unhappy/; he didn’t want to 
take the sheep to the fields/. He wanted to run and play/. So, 
he decided to have some fun/. He cried, / “Wolf! / Wolf!“ 
until the entire village/ came running with stones/ to chase 
away the wolf/ before it could eat any of the sheep/. When 
the villagers saw that there was no wolf /, they left muttering 
under their breath/ about how the boy/ had wasted their time. 
The next day,/ the boy cried once more, “Wolf! Wolf!” and, 
/again/, the villagers rushed there/ to chase the wolf away 


https://m.dailyhunt.in/news/india/english/stressbuster-epaper- 
strbusen/the+boy+who-+cried+wolf+it+is+difficult+to+trust+ 


4-Underline the tonic syllable of the tone groups/ chunks in 


every sentence below: 


1. Last week, / Dr. Tanya Miller received a special award/ 
from the city of Atlanta. / 
2. The new bakery /in the center of town / sells a wide 


assortment/ of Italian pastries. / 
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3-Michael Blake/ is such an accomplished golfer/ that he 
won three tournaments/ in a row. / 

4. Catherine complained loudly, “Why can’t you ever/ pick 
me up on time / in the morning?” 

5. The Declaration of Independence/ is one of the most 
important documents in the history/of the United States. / 

6. Sally’s shop, /one of the oldest businesses in town, / is 
located on one of the main streets/ of Millersville. / 


https://www.misd.net/LANGUAGEART/GRAMMARINAC 
TION/50IGRAMMARANDWRITING3E.PDF 
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CHAPTER THREE 


ENGLISH TONE TYPES 

Though their number could be greater in speech, 
English tones generally fall into four basic types: falling, 
rising, falling-rising and rising-falling. They are marked by `, 
/, ~ and^ respectively. Tone groups usually open with mid 
pitch until the tonic syllable, where the pitch jumps high up 
before a fall (falling intonation), or down low before a rise 
(rising intonation). Before we go further, it is worth 
mentioning that such an intonation system can be used 
unmarkedly i.e. neutrally where each tone fulfils 
usual/neutral functions (see the table at the end of this 
chapter), and markedly where we see a violation of the 


common and usual functions (see the following chapter). 
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Falling Intonation 


Yes 


To make the pitch fall, your voice has 
to jump high up to the beginning of the tonic syllable and 
then let the pitch fall rapidly until it reaches low at the end of 
the tone group. The fall can take place on one-syllable words 
and in this case the voice, while falling, glides down to pitch 
one as in: 


You are tall / 


You may note that the pitch change “tone” on fall starts 
higher than the preceding syllables and falls down rapidly. 
Falling tone/intonation can also be made by getting the voice 
jumping high up and falling stretches over more than one 
syllable (stepping down). The voice steps down if one or 
more syllables follow the tonic syllable. In this discussion 
stepping down is marked by (-) on the tonic and other 
stressed syllables and the unstressed are marked by dots. 


Consider the following example: 
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e. g. 'm working in London ./ 


— 
— 
— 


y N f 


The pitch jumps high up on the tonic syllable Lon and 
falls down rapidly on the following unstressed syllable don. 
Falling intonation is usually used to express certainty, 
finality, warmth and completeness. It is commonly used at 


the end of statements and wh- questions: 


Task 1: Attempt a schematic representation of the 


falling intonation on the following sentences: 


A: Falling (stepping down) B: Falling (glide) 


Why is John `upset? How was your day? 
It’s “terrible. She is “sweet. 


I need something better. How can [see you? 


Where are you going? 


Task 2: Provide as many similar examples from both 


groups as you can. 
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See your Intonation 


New speech analysis programs have made it easy for 
everyone to analyze their speech and identify its acoustic 
feature in duration in milliseconds represented in the 
horizontal line and frequency in Hz represented in the 
vertical line, see Figure (1 ) below. The free downloadable 
and user- friendly Praat is one of them. Recording of the 
material takes place in a quiet room, then analyzed 
acoustically using Praat. To get the pitch of a sentence, we 
click Get Pitch and it appears as a red dotted line on the 
spectrograph. Pitch here is FO, represents the frequencies of 


the sentence sounds in the larynx. 


trequency( na) 


now our second major competitor i Zecron 
1903268 nany 


Tann 
rs D 1 D r 1 pag 1 t 12112 e | | 1 pasam 


Figure: ] Falling intonation: Levis & Pickering(2004, p.309). 


Figure 1 shows that the pitch is high on the first syllable of 
SAcond, which is the tonic syllable, and the fall starts 
immediately and goes on till the end. So the tonic is always 
correlated with a change in pitch or the tone. This is why it is 


called tonic derived from the word tone. 


Falling intonation examples 

I wanted to “help him. 

He burned so many “bridges. 

You gonna be my entertainment. 

I can't “disappoint my brother. 

Calm down. 

I have a better idea. 

What is going on? 

He was in the clear. 

She never begs for support. 

You need to step up to the plate. 

Your doubts have gone out of the window. 
He is her ride or die, she always depends on him. 
You gonna be fine. 

That is great ‘mom, “thanks. 

John is so scared and not prepared. 


Try hard to show me your strong will. 
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Let me show you the garden. 

First year at college is always ‘stressful. 

Reading opens new “doors to you. 

Look at the guy in the front row. 

I can't afford that. 


Phoneticians generally specify a number of errors 
typically made by non-native speakers. The most common of 
which is that foreign learners normally get their voice fall 
without jumping higher first. This is a token of indifference, 
lack of interest, impoliteness, superiority, etc. The second 
error is that the voice falls down slowly and sometimes falls 
on the wrong syllable. This distorts meaning and signifies 
aggression. The third error is to rise on wh-question which 
conveys negative meaning. One last common error is not to 
fall sufficiently implying a sense of incompletion and 


hesitation. 


Task 3: Make sure that you do not make any of these 
errors. Read aloud the examples in the previous 


task once again. 


4] 


Rising Intonation 


Yes 


Likewise, two types of rise are to be 
distinguished: high rise and low rise. To rise, you have to 
start at low or mid pitch (the beginning of low rise and high 
rise respectively) on the tonic syllable and then rise sharply 
to high till the end of the intonation group. If the tonic 
syllable is followed by unstressed syllables, each one is a 


little higher than the preceding syllable: 


Did you see the castle? 


Here the tonic syllable ca is on a lower pitch than the 
preceding syllables and it is on it that rising starts first at low 
pitch and then rises. The rise is clearly and completely 
implemented on stle which is higher in pitch than the tonic 
syllable. We use rising intonation to express interest, 
politeness, doubt, surprise, curiosity, anger, etc. We also use 
it to ask for information and to ask for repetition or 


confirmation. Similar to falling intonation, rising intonation 
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can operate on one syllable as in A or stretches over more 


than one as in B: 


— Have you read the Have you seen the movie? 
/ book? 

Have you finished your / 
work? 

— Have you heard the 

/ news? 

Can’t he / come? 


— Did you study your 
/ lesson? 

— Did you write the 

/ letter? 

Isn't she / studying? 


Task 4: Read aloud the above examples making sure 
that you properly raise your voice pitch in both 
types. Provide as many similar examples from 
both groups as you can. Check your answer 


with a partner. 


See Rising Intonation 


Examine the three figures below. They represent pitch 


contour of three utterances said with rising intonation 
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75 


Figure: 2 John cooked /dinner? (focus on dinner) (Farías, 


2013) 


You can note that John is the head of the tone group, and it 
is said with higher pitch, cooked is on a slightly lower pitch. 
Dinner has a change in pitch. It starts low and then rises 
dramatically. You may note that the change in pitch starts 
with the tonic syllable di and the pitch continues to rise on 
the rest of the word or the tail. So in rising intonation, the 
rise on the tail is higher than on the tonic syllable itself. This 
gives us the strong perception of the rising pitch. Finally, you 
may note that the pitch contour is interrupted in some areas 
and that there are some gaps in between. The gaps are caused 
by the voiceless consonants, which are not produced in the 
larynx and, therefore, do not appear in the pitch contour 
which represents the fundamental frequency or fo or the pitch 


of the voice. The first gap is caused by the voiceless /k/ in 
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cooked, while the second is caused by / t/ of the past tense 


marker —ed in cooked. 


300 


ts 


Figure: 3 Illustration of the pitch contour of the repetition 
question What am I doing? by an English speaker (Farías, 
2013) 


The figure shows that what is the head. It the first stressed 
word and syllable in the tone group or chunk. The pitch starts 
falling gradually until doing. The fall here is essential 
because the pitch cannot rise without falling first. Then rising 
starts on do and continues even higher on —ing, which is the 
tail. 
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300 


75 
Figure 4: It's a nice day, isn't it? by an English native 
speaker (Farias, 2013) 

A look at the pitch contour picture above reveals that the 
utterance is a tag question and has two tone groups or 
chunks. The first has two content words: nice and day. Nice 
is the head, as it is the first stressed word in the chunk. It is 
said in a high pitch. The fall of the pitch starts on day, which 
is the tonic syllable and the end of this chunk. Then, another 
chunk begins. It is the tag part isn't it?, said with strong 
rising intonation. The figure shows that the tag is a sincere 
question and the speaker is seeking an answer to his/her 
question. The first gap is caused by the voiceless sounds/t/ 
and /s/ in it's. The second gap is caused by /s/ in nice, as it is 
also voiceless. The third gap is caused by the pause following 
the fall of pitch in the first chunk. As you see, this gap is the 


widest. 
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Task 5: Practice the following examples said with rising 


intonation. 
Good day, / everyone. 
Is that / correct? 
Your loan is due next / Monday? 
She said her mother is very tough, / is that true? 
Would it be okay if you try/ harder? 
Do you / like it? 
/ Really? 
Are you / sure? 


You took the child out in this bad / whether? 


Task 6: Listen to the following sentences, with hands up 
when you listen to rising intonation and down when you 
listen to falling intonation: 


We are very proud or our coach. 
Are you eligible for the contest? 
Here we go every body. 


What is the matter with that guy? 
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We gonna run for two hundred meter, cool? 
You are a cheater. 


You know some students like golf, bowling, fencing, you 


know? 

May be I hate running. 

Let's stay away from the rest of the runners. 
Genetics is just a small part of who we are. 
He is a vegetarian. 

He needs to take a sabbatical. 

This is Ted. 


Do you love camping? 


High or low, that is the question 


The foregoing discussion of falling and rising intonation 
reveals a positive and highly emotional involvement on the 
part of the speaker. Crystal (1997) argues that the higher the 
onset of the fall, what we call high fall, or the lower the onset 
of the rise, what we call low rise, the more involved, excited, 


sincere, polite and interested the speaker is. The onset of fall 
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could be lower; this indicates detachment, disinterest, 
authoritativeness, sarcasm, unwillingness, etc. Examine this 


couple of examples. 


John is back John is back 


The left-hand example has a high head which directs 


the fall to be high. The massage is that the speaker is happy 
with and interested in John’s comeback. On the contrary, the 
facing example starts with a low head and, therefore, the fall 
is low. The massage conveyed is that the speaker is not 


interested in John’s comeback. 


Consider the following sentences with low fall intonation (Y: 


A B 
What is your name? John 
When shall we leave? I don’t. know. 


How about taking a boat trip? I'm busy the whole week 


long. 
I bought a new car. Okay. 
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Where do you ‘live? In Cairo. 
Where is Jane? In her office. 


What do you think of my jacket? Nice. 


Task 7: Say the following sentences in high fall or low fall 


to express the emotion or the meaning between brackets: 
a-Did you like the party? 
Yes (Happy) 
Yes (sad) 
Yes (complaining) 
b-Did you like the party? 
Yes (Not interested) 
c-Your floral dress was captivating (Complimentary) 
d-The car was comfortable. (Ironical) 


e-The meeting was successful (Congratulatory) 
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Low rise 


Likewise, the same utterance could be said in two levels 


7 
— * 
A 


The left-hand example expresses a sincere information- 
seeking question, while the other could be a grumble. Low 
rise is used to indicate that the speaker is indifferent (does 


not care) and encouraging. 
How was the play? It was © okay. 


What will we do for tonight? We may stay at © home. 


Task 8: Consider the following sentences with low rise 


intonation ( © ) 


A B 
When will we meet? I don't © know. 
John is here. Is it © true. 


It is “raining. It’s © okay. 
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Helen said she finished the’ mission. Which mission? 
The party is at ten. © When /I thought it is at nine. 
You forget your’ keys. > Sorry. 


Task 9: Say the following sentences in high rise or low 
rise to express the emotion or the meaning between 


brackets: 
It was nice. (indifferent) 
Why did you do that? (sad) 
You messed the room, didn't you? (complaining) 
You did a good job. (encouraging) 
Never mind. (soothing) 


Falling—rising intonation 


Yes 


To fall—rise, your voice pitch has to jump high up and 
fall rapidly just as an ordinary fall, and then rise to mid— 


position. Falling—rising intonation, similar to rising 
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intonation, is used to indicate incompleteness, reservation, 
uncertainty and doubt, can be used before a mid-utterance 
pause to indicate that the speaker does not complete his 
message. It is commonly used before commas and 
coordinating conjunctions. Moreover, falling rising 
intonation is common on adverbs and transitions (therefore, 
however, moreover, on the other hand, consequently, always, 
etc.). Finally, fall-rise may operate on one-syllable tone 
groups such as “yes, “no, “how, etc. (expressing reservation) 
and may stretch over two tone groups, with a fall on the first 
and a rise on the second, e. g.: 


‘Honestly, he is a good / guy 


In the following example, the falling—rising intonation 
is on the first tone group as it indicates incompleteness and 


reservation. 


Pd like to take a trip to “Hawaii / but I can’t af ford it./ 


4 


Task 10: Mark the intonation on the following: 
e After I went home,/ I was very tired./ 
e As soon as we reached the beach, / kids rushed to the 
sea./ 


e If you pay more, /you get a better service./ 
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e The more you walk, /the healthier you will be./ 


Moreover, falling-rising intonation is used to indicate 
politeness, uncertainty, etc, 


“Hello, who is it 


f 
\ 4 


— — 


It is a polite answer of the phone normally used by 


receptionists 


Possibly! 


\ 


Two common errors are made when using the falling— 
rising intonation: the first one is to replace it by a fall only. 
This indicates completion and may allow the hearer to 
interrupt you. Second, the rise part is sometimes made higher 
and stronger. This makes you sound aggressive and 


authoritative. 
Falling-rising intonation examples 
I “like chocolate. (But I’m on a diet.) 


I ‘thought she was single.(But it turned out she wasn’t.) 
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Examine the pitch contour of the following utterance: 


I waited in line / and waited / and “waited. (But I didn't get a 


ticket.) 

She could be serious. (But I don't care.) 

If your premise is false; (You have to think again.) 
They may be “honest. (But I can't believe her.) 


WAT ed YA 


d. B ss: 0.00000 , we: 2 sec 


Figure: 5 J. Levis, L. Pickering (2004, p. 513) 


Rise-falling intonation 


SN 


Yes 
To rise and then fall, your voice 


starts at a low pitch, rises rapidly, and then falls. Rise—falling 
intonation is commonly used to express strong feelings of 
approval, disapproval or surprise, sarcasm, delight. Most 


foreign learners find it not worth mastering e.g.: 
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A: Isn’t the book interesting? 


B: Nes 


Task 11: Try the following examples of rise-fall 
intonation: 
A: Mo Salah wins Player of the Vear award. 

: “Wow! 

Gonna fly now. 


: Don't do it! 


B 

A 

B 

A : I missed the train. 

B: That is horrible! 
A: She was awarded the presidential medal of freedom. 
B : It's true! 

A: He passed the interview. 

B: It's im' possible! 

Task 12: Say each of the following sentences in four 
different ways: 

l-I 'm interested in reading. 


2- I'll work during summer holiday. 


3- She give birth to twins. 
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4- It's too early to tell. 

5- They never heard a single word about her. 
6- She will turn forty eight next month. 

7- It's our duty to follow social rules. 

8-You should have asked first. 

9-Donna put hot food directly in the fridge. 


10- I need to go on a diet. 


Finally, the diverse meanings the tones can convey are 
much more than that. Crystal (1997: 248) indicates that “no 
one has yet described all the nuances of meaning which can 
be conveyed by the intonation system.” Below is a table that 


groups the major tones and their neutral/direct functions: 


intonation patter 


B ar 


3. Falling rising Hi, you are 


John? 
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Functions Notes for learners 


Statements, commands 


and 
Wh—questions 


Yes/no questions 


Mid-—utterance 
polite high up before falling. 
statements 
information questions 
Approval, disapproval, Make it one of your 
confirmation, intonation patterns. 

recommendation, 


exclamatives, etc. 
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CHAPTER FOUR 
MARKED FUNCTIONS OF INTONATION 


It is not important what you say, but how you say it. 

In this chapter, the marked or the unusual use of tones, 
and the functions they perform are discussed. We have said 
that the primary stress / tonic syllable/nucleus, etc is 
commonly the stressed syllable in the last content word in an 
utterance or tone group. However, it might be claimed that 
tonic syllable could be any syllable in the utterance even if it 
is a weak form. Moreover, there is no one-to-one relationship 
between questions and rising intonation or between 
statements and falling intonation, etc. Rather, any utterance 
can be said in diverse ways, giving diverse context/situation- 
constrained messages. This is also determined by the speaker 
and his attitude towards the hearer and the message. It is 
through intonation that the speaker, though using the same 
words and grammatical forms, is able to convey many 
messages, e.g. “I’m joking”, “I’m serious”, “I’m surprised”, 


“I’m sure”, “I respect you”, “I despise you” etc. 


The previous chapter tackles the neutral meaning of 


utterance i.e. what the speaker directly intends to say. 
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However, you can change your message without a need to 
change the sentence words or grammar. This could be done 
by two things (1) changing the tonic syllable and (2) 


changing the tone. 


1) Changing the tonic syllable 

The tonic syllable is unmarkedly the stressed syllable of 
the last content word in a sentence. Yet, the tonic syllable 
could be any syllable in the sentence to which the speaker 
wants to attract the listener’s attention for various reasons. 


e.g. I saw John in London last week. 


The unmarked tonic syllable is the last content word week. 


Yet possible tonic syllables are: 


`I saw John in London last week. 


Jo o 


`I saw John in London last week. 
(Its me rather than anyone else who saw John in London last 


week). 


Tsaw John in London last week. 
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The tonic syllable is saw and it means that what I did last 


week is to see John. 


I saw John in London last week. 


The tonic syllable is John indicating that it was John rather 


than anyone else whom I saw. 


I saw John in London last week. 


The tonic syllable is Lon indicating that it was in 


London rather than anywhere else that I saw John. 


In all the above examples, the pitch jumps up high on 
the tonic syllable and fall rapidly, and remaining low on the 


rest of the following syllables. 


In case of rising intonation, the rise starts at a low pitch 
and then rise immediately. The rising continues till the end of 


the sentence, it is a gradual rising: 
Did you see John in London last week? 


Don’t do that 
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Write your name. 
Here is my pen. 
Why don't you try. 


Task 1: Examine the pitch contour or intonation of the 


sentence: Willy married Mary with three focus words. 


PY 01: "English_DG_willymarriedmary", tier "Syllables", x-axis 10.0ms, MPS labels, 2 2 


Figure: | shows an FO trace for Willy married Mary in three 
of the four contexts listed above: (1) neutral, (2) focused 
semantic topic; (3) focused semantic topic and focused 
semantic comment.( Source: Gibbon, 2016, p.21) 


Task 2: Mark schematically the tonic syllables and the 


tones they carry in the following examples: 


in London last week? 
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in London last week? 


in London last 


in London last week? 


(London) 


It is noted that in all the above examples, any word 


could be stressed and carry the pitch movement. 


Tonic syllable shift indicates a number of functions. 
One is to focus on a particular word in the utterance. The 
second is to signal new information. For example: 

A: Whom did you see in London last week? 


B: I saw “John in London last week. 


John is the only new information word in B's utterance 
and therefore, it is the tonic syllable that is associated with 


pitch change “intonation pattern”. In this case, it is falling 
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intonation. Finally, it is worth noting that foreign learners 


should know when to shift the tonic syllable and why. 


2. Changing the tones 

The following table illustrates the marked, non-neutral 
functions of tones. Speakers may change the tones from 
falling to rising or any other one in order to modify the 
neutral meaning of the sentence without changing its 
vocabulary or grammar. This table illustrates several kinds of 


meaning resulted from changing tones. 


Marked use Functions 


On statements: Expressing 
changing a statementdisbelief, confi 
into a questionetc. 
without changing 
word order. 

2. On wh-—questions: C 

changing a wh-—understanding. 

question into Asking for repe 
question. 

Showing interes 


Expressing unc 
after commands. interest, entl 
hopefulness. 


64 


Representation 


surprise Vou are, home. 
rmation, 


hecking When are you arriving? 


12 Vou said you'll arrive at 

tition. 
night. 

t How’s your, ~ How’s your, daughter? 


ertainty,— You a don't 
lusiasm. 


you? 


Seeking confirn 
without “not” 
6. On tag questions Asking for a s 
opinion. 


7. On statements Encouraging, sc 


8. On statements Grumbling 


statements. 
Showing interes 
question 


S 
incompleteness 
coming of a fe 
Dart. 
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lation. E You liked it,, did you. 


*s— You are coming to tea 
with us | aren't you. 


E That’s very ‘nice 


Da 


2. On statements Showing rese 


on the part 
Speaker 
3. On statements Making a corre 


what someone 
said. 

Issuing a warnil 
5. On statements with Showing impor 
two parts, the fall is} the first part 
on the first part} utterance. 
which is more 

important and the 


rise on the second 
Art. 
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He is “forty six. 
“Forty six? 


tance of- I’m very comfortable, 
of theſthank you 
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More on intonation 
Falling intonation can be called the 2 3 1 pattern where 
the voice starts low at pitch (2) and jumps high up to pitch 


(3) and then glide down or step down to pitch level (1) 


4 

3 

— i 
l 

What are you `doing? 

Where are you `coming? 


John is my `partner. 


Bin is my `brother. 


Dividing utterance into more than one tone group is done by 
means a slash: 


Bill can write /but he can’t `speak/ 


It becomes: 


ee aA 


Bill can write / but he can’t speak 
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It is noted that each tone group has its own tonic 
syllable which carries the primary stress. Moreover, there is 
no pausing when moving from the first part to the second 
part, only a change of gear. The first part has the pattern 232 
and the second 231. 


Task 2: Read the following sentences, dividing each one 
of them into two tone groups, each with a tonic 
syllable and using the 232:231 patterns. The 
splitting slash can help you. 

1. It was a long exercise, / but I finished it./ 

I studied the lesson, / but I didn’t remember it./ 

I have two sisters, / and he has two brothers./ 

He joined the circus, / and traveled to Europe./ 


I know John, / but I don’t know Bill./ 


a pi ee Bp 


I read books, / but I don’t read magazines. 


Direct address: 

When we address somebody, we usually associate it 
with “slight” rise of voice pitch, with the utterance divided 
into two parts: the first has a 232 pattern, and the second “the 
address form” a 233 pattern. e.g.: 


— WS 


Good morning: Mr. John 
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1. How are you / /Bill?/ 

2. Can I help you / Mrs / Smith? 

3. When did you see it / / Bob? 

4. What are you doing / little / girl? 


Task 3: Attempt a schematic representation of 
intonation patterns on the tone groups of the 
above examples, then write as many examples 
of direct address as you can, using the same 


pattern 233 on address forms. 
Tag questions 


Two intonation patterns are commonly used with tag 
questions: falling and rising. Vou use falling intonation when 
you are sure that you are going to get the speaker's 
confirmation on what you are saying: 

You know her | don't you? Yes, I ‘do. 


You’ve seen him: haven't you? Yes I ‘have. 
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Task 4: Practice the following: 

a. The game was exciting, wasn't it? 

b. The party was interesting, wasn't it? 

c. Your father has been to Paris, hasn’t he? 
d. Her son is naughty, isn’t he? 


e. The book is a fun; isn't it? 


The second type on question tags is rising intonation 
which indicates that you are not probably quite sure of what 
the speaker is going to say: 

Hé won't do it, /will he? 


John isn't here, // is he? 


Task 5: Practice the following: 

Bill doesn’t answer the phone, / does he? 
Bob is calling / isn’t he? 

Donna listens attentively / doesn’t she? 


Ron is waiting: / isn’t he? 


Task 6: Read aloud the following sentence as naturally as 
possible with the appropriate intonation: 


Tom Hanks is my favorite actor. 
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Jack didn't exercise regularly, but I did. 

I like apples, oranges, grapes and figs. 
Madonna turns sixty, doesn't she? 

May I ask you a question? 

It's good for a school tour, isn’t it? 

Nothing is easy. 

I have been sick and missed many practices. 
What is the taste like? 

Oh, crab! I gonna see Helen for dinner. 
Would you like to join us? 

Kress! You must be mad. 

If I see you doing that one more time, I will smash your toys. 
Are you ready? 

Did you watch the news? 

Are you kidding me? 

Bye mom, thanks for making my sandwich. 
High, this is Nancy. 

Shall we sit? 


I am serious and I need you to be serious too. 


Task 7: Say hello, okay, how are things? and good 
morning to: 


b-a friend; 


c- a classmate; 


d- your boss; 


e- your neighbor. 
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CHAPTER: FIVE 
AN EXAMPLE FOR ANALYSIS 


The analysis of this conversation involves: 

e Marking the stressed syllables and rhythm 
units/groups, 

e Marking tone groups, and 


e Marking intonation. 


For analytic convenience, the tone groups of the two 
speakers are given numbers such as 1, 2, 3 ... etc. To begin 
with, the relationship between the two speakers involved in 
this conversation is a formal one. The woman is not named, 
which intensifies this relation. This would influence the tones 


which set the mood of the conversation. 


Don: (1) Excuse me. (2) Can you help me? 


f 


(3) Is there a public restroom around here? 


— — a“ 
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In (1), the tonic syllable is cuse and carries falling tone 
and the rising one is placed on me. In (2), the tonic syllable is 
help which has a high pitch. In 3), the first syllable of the 
important word public is said with a high pitch followed by a 


rise on rest. 


Woman: (4): A public restroom? (5) Hmm. 


- # 


(6) Ti sorry. (I don’t think SO. 


The tonic syllables are: rest, Hmm, so, and think, 
respectively. Notice that in (7), the pitch rises on the negative 


as it is important for the message 


Don: (8) Oh. (9) No. (10) My son needs a bathroom. 


The tonic syllables are: oh, no and son, respectively. 
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Notice that in (10), important words follow the tonic syllable 
but said on a low pitch after the fall. 


Woman: (11) 


Well, (12) there is a department store on Main Street. 


\ J — — — z D 
— 
— — — w 


The tonic syllables are: well and store. In (12), notice also 
that after the fall all words, content and functional, are on a 


low pitch level. 


Don: (13) Where on Main Street? 


Women (14): 


It is on the corner of Main and First Avenue. 


The tonic syllable is Cor and has the highest informational 


value. 
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Don (15): On the corner of Main and First? 


The same is true of 15, but the tone is rising, suitable for an 


echo question 


Woman: (17) Yes, (18) It’s across from the park. 


(19) You can't miss it. 


In (18) & (19), the tonic syllables park and miss are 
preceded by important stressed syllables and said with more 


prominence. 


Don: (20) Thanks a lot. 


In (20), the tonic syllable is thanks and the fall extends 


forward to the end. 


1 


Utterances: Tone Groups 
and Tonic Syllables: Tonic 
syllables are in bold and 
tone groups are marked by 
(/) at the end of each one 


Excuse me. / Can you help 
me?/ Is there a public 


restroom around here? / 


Stress & Rhythm 


Excuse me. Can Yo 
me? | Is there a 
restroom around | here 


6 stresses = 


6 rhythm units 
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Notes on 


Tone Groups and Intonation 


Excuse me 1s an attention-getter. Falling- 
rising intonation is the most appropriate. 
Can you help me? is a polite request 
marked by a high rising intonation as 
well which indicates the speaker's 
uncertainty regarding the listener's 
positive response. 


Is there a public restroom around here? 
is another polite yes-no question marked 
by a high rising 


A public restroom/ Hmm | A|'public|'restroom? 
I’m sorry / I don’t think | [’m |'sorry. II don’t | ' 
so./ 

6 stresses = 


6 rhythm units 


Oh,/ no /My son needs a Oh no. My] son 
bathroom/ bathroom 


5 stresses 


5 rhythm units 


hink so. 


needs a 


Hmm. | A public restroom? is an echo question, 


19 


the high rising intonation seems to be the 
most appropriate One. Hmm is a 
conversation marker known as a gap 
filler used to give time to the speaker to 
think of an answer, the falling intonation 
is used. I'm sorry, I don’t think so. Both 
have falling intonation. 


Oh has low rising intonation as it 
expresses a questioning exclamation and 
a slight grumble. The same applies to no. 
My son needs a bathroom has falling 


intonation as it is stating a complete 
thought 


Well, / there 18 a 
department store on Main 
Street/ 


Where on Main Street?/ 


It's on The Corner Of 
Main and First Avenue 


Well. There 
department] store 
Main Street 

5 stresses = 5 rhythm u 


| "Where on| Main | ‘Str 
3 stresses= 


3 rhythm units. 
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IS a Well has a falling rising intonation as it 
on| is followed by another tone group with 
falling intonation. 


nits 


eet? 


Where on Main Street? The main word is 
where and carries the falling pitch which 
extends to the end of the tone group. 


It's on the corner of Main It’s on the | ‘cor 
Street/ | Main Street 


On the corner of Main and 3 stresses 
First? / 


3 rhythm units. 


On the |corner of IN 
| First? 


3 stresses= 
3 rhythm units. 


Yes./It’s across from the Ves. It is a cross 1 
park. / You can’t miss it/ | park. You | can’t 


mi 


Thanks a lot / Thanks a | lot 


ner of 


lain and 


rom the 
Ss it 
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Corner is the most important word as it 
conveys new information. As a 
statement, this tone group is normally 
pronounced with a high falling pitch. 
The utterance is an echo question 
normally 

said with a rising intonation 


Yes, park and miss all have a high falling 
intonation indicating completeness and 
confirmation 


A real “thank you”, a feeling of gratitude 
marked by a high falling intonation 
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The tonic syllable is where and the fall extends on the rest of 


the words. 


Task 4: Attempt a similar analysis of the following 
conversation: 

Waiter: May I take your order 2 

Customer: Ves. I'd like a hamburger and a large order of 
French fries, please . 

Waiter: All right. And would you like a salad? 

Costumer: Ves, I'll have a green salad. 

Waiter: OK. What kind of dressing would you like? 
We have vinaigrette: Italian and French . 

Customer: Italian, please. 

Waiter: And would you like anything to drink? 


Customer: Ves, I'd like a large soda, please. 


Task 5: Below are the last lines in Martin Luther 
King's iconic speech J Have a Dream. 

Chunk the lines into tone groups, identifying the focus 
words and the tonic syllables, and then mark the 


appropriate intonation. 
And when this happens, and when we allow freedom 
ring, when we let it ring from every village and every 


hamlet, from every state and every city, we will be 
able to speed up that day when all of God's children, 
black men and white men, Jews and Gentiles, 
Protestants and Catholics, will be able to join hands 
and sing in the words of the old Negro spiritual 


Free at last! Free at last! 
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Part Two 


Recorded Exercises on English Intonation. 
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Source: Cook, A. (2012). American Accent Training. 


Barron's Ch. One. 


American Intonation 


The American Speech Music CD 1 Track 4 


What to Do with Your Mouth to Sound American 

One of the main differences between the way an American talks and the way the rest of the 
world talks is that we don’t really move our lips. (So, when an American says, “Read my 
lips!” what does he really mean?) We create most of our sounds in the throat, using our 
tongue very actively. If you hold your fingers over your lips or clench your jaws when you 
practice speaking American English, you will find yourself much closer to native-sounding 
speech than if you try to pronounce every . single ... sound .. very ... carefully. 

If you can relate American English to music, remember that the indigenous music is 
jazz. Listen to their speech music, and you will hear that Americans have a melodic, jazzy 
way of producing sounds. Imagine the sound of a cello when you say, Beddy bada bida 
bedder budder (Betty bought a bit of better butter) and you'll be close to the native way of 
saying it. 

Because most Americans came from somewhere else, American English reflects the 
accent contributions of many lands. The speech music has become much more exaggerated 
than British English, developing a strong and distinctive intonation. If you use this intona- 
tion, not only will you be easier to understand, but you will sound much more confident, 
dynamic, and persuasive. 

Intonation, or speech music, is the sound that you hear when a conversation is too far 
away to be clearly audible but close enough for you to tell the nationality of the speakers. 
The American intonation dictates liaisons and pronunciation, and it indicates mood and 
meaning. Without intonation, your speech would be flat, mechanical, and very confusing 
for your listener. What is the American intonation pattern? How is it different from other 
languages? Foa egzampuru, cefu you hea ah Jahpahneezu pahsohn speakingu Ingurishu, 
the sound would be very choppy, mechanical, and unemotional to an American. Za sem vey 
vis Cheuman pipples, it sounds too stiff. A mahn frohm Paree ohn zee ahzer ahnd, eez 
intonashon goes up at zee end ov evree sentence, and has such a strong intonation that he 
sounds romantic and highly emotional, but this may not be appropriate for a lecture or a 
business meeting in English. 


American Intonation Do’s and Don'ts 
Do Not Speak Word by Word 


Bob... is... on... the... phone. eat 


Connect Words to Form Sound Groups 


bä bizän the foun. 


Use Staircase Intonation 
Bä foun. Start a new staircase 
. bi when you want to emphasize 
run that information, generally a noun. 
the 
“was á 


> Do not speak word by word. 
If you speak word by word, as many people who learned “printed” English do, you'll 
end up sounding mechanical and foreign. You may have noticed the same thing happens 
in your own language: When someone reads a speech, even a native speaker, it sounds 
stiff and stilted, quite different from a normal conversational tome. 


© Connect words to form sound groups. 

This is where you're going to start doing something completely different than what you 
have done in your previous English studies. This part is the most difficult for many 
people because it goes against everything they ve been taught. Instead of thinking of 
each word as a unit, think of sound units. These sound units may or may not correspond 
to a word written on a page. Native speakers don't say Bob is on the phone, but say 
(bibiziin the foun]. Sound units make a sentence flow smoothly, like peanut butter— 
never reilly ending and never really starting, just flowing along. Even chunky peanut 
butter is acceptable. So long as you don't try to put plain peanuts directly onto your 
bread, you'll be OK, 


+ Use staircase intonation. 
Let those sound groups floating on the wavy river in the figure flow downhill and you'll 
get the staircase. Staircase intonation not only gives you that American sound. it also 
makes you sound much more confident. Not every American uses the downward stair- 
case. A certain segment of the population uses rising staircases—gencerally, teenagers 
on their way to a shopping mall: “Hi, my name is Tiffany. I live in La Cañada. I'm on the 
pep squad,” 


What Exactly Is Staircase Intonation? 

In saying your words, imagine that they come out as if they were bounding lightly down a 
flight of stairs. Every so often, one jumps up to another level, and then starts down again. 
Americans tend to stretch out their sounds longer than you may think is natural. So to 
lengthen your vowel sounds, put them on two stairsteps instead of just one. 


We 


— "re 
We're here. 7 he 
; * 


The sound of an American speaking a foreign language is very distinctive, because we 
double sounds that should be single. For example, in Japanese or Spanish, the word no is, to 
our ear, clipped or abbreviated. 


No 
No ou 
pa l 
Clipped Standard American 


When you have a word ending in an unvoiced consonant—one that you “whisper” (t 
k, $, x, f. h ou will notice that the preceding vowel is said quite quickly, and on a single 
stairstep, When a word ends in a vowel or a voiced consanant—one that you “say” (b, d. g, 
z, ¥, zh, j), the preceding vowel is said more slowly, and on a double stairstep. 


see 
seat i 3 eed 
á f 
Unaveiced Voiced 


There are two main consequences of not doubling the second category of words: Ei- 
ther your listener will hear the wrong word, or even worse, you will always sound upset. 
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Consider that the words curt, short, terse, abrupt, and clipped all literally mean short. When 
applied to a person or to language, they take on the meaning of upset or rude, For example, 
in the expressions “His curt reply ...," “Her terse response...” or “He was very short with 
me” all indicate a less than sunny situation. 


Three Ways to Make Intonation 

About this time, you're coming to the point where you may be wondering, what exactly are 
the mechanics of intonation? What changes when you go to the top of the staircase or when 
you put stress on a word? There are three ways to stress a word, 


@ The first way is to just get louder or raise the volume. This is not a very sophisticated 
way of doing it, but it will definitely command attention. 


© The second way is to streeceetch the word out or lengthen the word that you want to 
draw attention to (which sounds very insinuating). 


© The third way, which is the most refined, is to change pitch. Although pausing just 
before changing the pitch is effective, you don’t want to do it every time, because then 
it becomes an obvious technique. However, it will make your audience stop and listen 
because they think you're going to say something interesting. 


Exercise 1-1: Rubber Band Practice with Nonsense Syllables CD 1 Track § 


Take a rubber band and hold it with your two thumbs, Every time you want to stress a word 
by changing pitch, pull on the rubber band. Stretch it out gently, don’t jerk it sharply. Make 
a looping œ figure with it and do the same with your voice. Use the rubber band and stretch 
if out every time you change pitch. Read first across, then down. 

A 8 


c D 

1. duh duh duh 1. lu la la L mee mee mee 1. he ho ho 
2. dun duh duh 2. la lu la 2. mee mee mee 2. ho ho ho 
3. duh duh duh 3. la la la 3. mee mee mee 3. ho ho ho 
4. duh duh duh 4. la lu la 4. mee mee mee 4. ho ho ho 
Read each column down, keeping the same intonation patiern. 

A B c D 
1. duh duh duh 1. duh duh duh 1. dub duh duh 1. duh duh duh 
2. ABC 2. imprecise 2. condition 2. alphabet 
3.123 3. ahot dog 3. ahot dog 3. hot dog stand 
4. Dogs eat bones. 4. They eat bones. 4. They eat them. 4. Give me one, 


2 TUNE 
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Staircase Intonation cones 


So what is intonation in American English? What do Americans do? We go up and down 
staircases, We start high and end low. 


and F cases. 
* 


Every time we want to stress a word or an idea, we just start a new staircase. That 
sounds simple enough, but when and where do you start a new staircase? 


Statement Intonation with Nouns 
Intonation or pitch change is primarily used to introduce new information. This means that 
when you are making a statement for the first time, you will stress the nouns. 


Dog; bones. 

eat! | 

} 
ee 
Exercise 1-2: Noun Intonation CD 1 Track 7 


Practice the noun stress pattern after me, using pitch change. Add your own examples. 


1. Dogs cat bones. 11. Jerry makes music. 
2. Mike likes bikes. 12. Jean sells some apples. 
3. Elsa wants a book. 13. Carol paints the car. 
4. Adam plays pool. 14. Bill and I fix the bikes. 
5. Bobby needs some money. 15. Ann and Ed call the kids 
6. Susie combs her hair. 16, The kids like the candy. 
7. John lives in France. 17. The girls have a choice. 
8. Nelly teaches French. 18. The boys need some help. 
9. Ben writes articles, 19. 

10. Keys open locks. 20. 

* Pause the CD. 


V Practice the patterns five more times on your own, using your rubber band. 
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Statement Intonation with Pronouns CD 1 Track 8 


When you replace the nouns with pronouns Ge., old information), stress the verb. 


As we have seen, nouns are new information; pronouns are old information. In a 
nutshell, these are the two basic intonation patterns: 


examples at the bortom, 


BAN PL SYN = 


Bob sces Betty. 

Betty knows Bob. 

Ann and Ed call the kids. 
Jan sells some apples. 
Jean sells cars. 

Bill and I fix the bikes. 
Carl hears Bob and me. 
Dogs cat bones. 

The girls have a choice. 


. The kids like the candy. 

- The boys need some help. 

. Ellen should call her sister. 

. The murderer killed the plumber. 
Ihe tourists went shopping. 


Exercise 1-3: Noun and Pronoun Intonation 


In the first column, stress the nouns. In the second column, stress the verb. Fill in your own 


COD 1 Track 9 


He sees her. 

She knows him. 

They call them. 

She sells some. 

She sells them. 

We fix them. 

He hears us. 

They eat them. 

They have one. 

They like it. 

They need something. 
She should call someone. 


. He killed a man. 
. They bought stuff, 
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Statement Versus Question intonation CD 1 Track 10 
You may have learned at some point that questions have a rising intonation, They do, hut 
usually a question will step upward until the very end, where it takes one quick little down- 
ward step. A question rises a little higher than a statement with the same intonation pattern. 


“Here is my car.” “Where is my car?" 
ca 
E yr? 
Here că Where f 
or is 9 är. is 
* : my 2 a = My i a 


Emotional or Rhetorical Question Intonation 

If you know that your car is parked outside, however, and someone doesn't see it and asks 
you where it is, you might think that it has been stolen and your emotion will show in your 
intonation as you repeat the question. As your feelings rise in an emotional situation, your 
intonation rises up along with them. 


“Where is my car?” “Why? Is it gone?” 
ar? än? 
că * gä * 
Where 7 Why? 
is , 1s 
my j i — 
3 
Exercise 1-4: Sentence Intonation Test CD 1 Track 11 


Pause the CD and underline or highlight the words that you think should be stressed. Check 
Answer Key, beginning on page 193. 


1. Sam sees Bill. 11. He sees him. 
2. She wants one. 12. Mary wants a car. 
3. Betty likes English, 13. She likes it, 
4. They play with them. 14. They eat some. 
5. Children play with toys. 15. Len and Joe eat some pizza. 
6. Bob and I call you and Bill. 16. We call you. 
7. You and Bill read the news. 17. You read it. 
S. It tells one. 18. The news tells a story. 
9. Bernard works in a restaurant. 19. Mark lived in France. 
10. He works in one. 20. He lived there. 
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Exercise 1-5: Four Main Reasons for intonation CD 1 Track 12 
Depending on the situation, a word may be stressed for any of the following reasons: 


1. 


3. 


4. 


New Information Opinion Contrast “Can't” 


New Information 

ft sounds like ruin. 

Rain is the new information, It's the most important word in that sentence and you could 
replace everything else with duh-duh-duh. Duh-duh-duh rain will still let you get your 
point across. 


Y Repeat: Duh-duh-duh rain / It sounds like rain. 


Duh ray 
duh , ayn. 
duh 


— — — 


Make rain very musical and put it on two notes: ray-ayn. 
Duh-duh-duh ray-ayn / lt sounds like ray-ayn. 


Opinion 

It sounds like rain, but I don't think it is. 

In this case, intonation makes the meaning the opposite of what the words say: /1 looks 
like a diamond, but I think it's a zircon. it smells like Chanel, but at that price, it’s a 
knock-off. It feels like... It tastes like... These examples all give the impression that 
you mean the apposite of what your senses tell you. 


practice the intonation difference between new information and opinion: 


It sounds like rain, (It's vain.) 
It sounds like rain. (but it's not.) 


Contrast 
He likes rain, but he hates snow, 
Like and hate are contrasted and are the stronger words in the sentence. 


Can't 

It can’t rain when there're no clouds. 

Contractions (shouldn't, wouldn't) and negatives (no, nor, never) are important words 
since they totally negate the meaning of a sentence, but they are not usually stressed. 
Can't is the exception. 


Exercise 1-6: Pitch and Meaning Change CD 1 Track 13 
Practice saying the four sentences afier me, Pay close attention to the changes in pitch that 
you must make to convey the different meanings intended. The words to be stressed are 
indicated in hold face. 

1. It sounds like rain, 
2. It sounds like rain. 
3. He likes rain, but he hates snow. 


4. It can’t rain on my parade! He can’t do it. (See also Ex. 1-43 for negatives.) 


Exercise 1-7: Individual Practice CD 1 Track 14 


Practice saying the sentences after the suggestion and the beep tone &. You will be given 
only a short time in which to reply so that you won't have the leisure to overthink. Start 
speaking as soon as you hear the tone because I'll be saying the sentence only a few sec- 
onds later. 


1. Convey the information that it really does sound as if rain is falling. ꝰ 
2 Convey the opinion that although it has the sound of rain, it may be something else. $ 
3. Convey the different feelings that someone has about rain and snow. * 
4. Convey the fact that rain is an impossibility right now. 
% Pause the CD. 
practice the four sentences on your own ten times. 


% Once you're familiar with moving the stress around and feeling how the meaning changes, 
turn the CD on to continue with the next exercise. 


Exercise 1-8: Meaning of “Pretty” CD 1 Track 15 


Native speakers make a clear distinction between pretty easily (easily) and pretty casily (a 
little difficult). Repeat the answers after me paying close attention fo your stress. 


Question: How did you like the movie? 
Answer: I. /t was pretty good. (She liked it.) 
2. It was pretty good. (She didn't like it much.) 


92 


93 


Exercise 1-9: inflection CD 1 Track 16 


Notice how the meaning changes, while the actual words stay the same. 


l. 1 didn't say he stole the money, Someone else said it. 
I didn’t say he stole the money. That's not true at all, 
I didn’t say he stole the money. I only suggested the possibility. 
I didn’t say he stole the money. I think someone else took it. 


2 

3 

4 

5. I didn’t say he stele the money. Maybe he just borrowed it. 

6. I didn’t say he stole the money, but rather some other money. 
> 


I didn’t say he stole the money. He may have taken some jewelry. 


didn't say he stole the money. Someone else said it. 
It's true that somebody said it, but I wasn't that person. 


Didn't I didn’t say he stole the money. That’s not true at all. 
Someonc has accused me and I'm protesting my innocence, 


Say I didn’t say he stole the money. I only suggested the possibility. 
Maybe I hinted it, Maybe I wrote it. In some way, I indicated that he stole 
the money. buz didn't say it. 


He I didn’t say he stole the money. I think someone else took it. 
I think someone stole the money, only not the person you suspect did it. 


Stole I didn't say he stole the money. Maybe he just borrowed it. 
I agree that he took it, but I think his motive was different. 


The I didn’t say he stole the money. but rather some other money. 
We agree that he stole some money, but 1 don't think it's this money, 


Money I didn’t say he stole the money. He may have taken some jewelry. 
We agree that he's a thief, but we think he stole different things. 


Notice that in the first half of these sentences nothing changes but the intonation, 


Repeat after me. 


Exercise 1-10: Individual Practice CD 1 Track 17 
Now, let's see what you can do with the same sentence, just by changing the stress around to 
different words. T U tell you which meaning to express. When you hear the tone &., sa the 
Sentence as quickly as you can, then I il say the sentence for you. To test your ear, l'm going 
to repeat the sentences in random order. Try to determine which word I'm stressing. The 
answer's are given in parentheses, but don't look unless you really have to. Here we go. 


I. Indicate that he borrowed the money and didn’t steal it, (5) & 

2. Indicate that you are denying having suid that he stole it. (2) & 

3. Indicate that you think he stole something besides money. (7) & 

4. Indicate that you were not the person to say it. (1) + 

5. Indicate that you don’t think that he was the person who stole it. (4) K 

6. Indicate that you didn't say it outright, but did suggest it in some way. (3) > 
7. Indicate that he many have stolen a different amount of money. (6) + 


Overdo It 

Practice these sentences on your own, really exaggerating the word that you think should be 
stressed. In the beginning, you're going to feel that this is ridiculous. (Nobody stresses this 
hard! Nobody talks like this! People are going to laugh at me!) Yet as much as you may 
stress, you're probably only going to be stressing about half as much as you should. 


% Pause the CD and practice the sentences in random order ten times. 


Another reason you must overexaggerate is because when you get tired, emotional, or re- 
laxed, you will stop paying attention. When this happens, like a rubber band, you're going 
to snap back to the way you originally were sounding (10 percent). So, if you just stretch 
yourself to the exact position where you ideally want to be, you'll go back almost com- 
pletely to the old way when you relax. For practice, then, stretch yourself far beyond the 
normal range of intonation (150 percent), so when you relax, you relax back to a standard 
American sound (100 percent). 


We All Do It 
Possibly about this time you're thinking, Well, maybe you do this in English, but in my 
language, | just really don't think that we do this. T'd like you to try a little exercise. 
a _— 3 2 as oe —n— —5rð5r,ör3 — 
Exercise 1-11: Transiation 


CD 1 Track 18 


Take the sentence I didn't say he stole the money and translate it into your native lan- 
guage. Write it down below, using whatever leners or characters you use in your language. 


Now that you have written your sentence down, try shifting the stress around in your own 
language by going through the stress patterns 1-7 in Exercise 1-9, Don’t try to put on a 
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particularly American or other accent; just concentrate on stressing a different word in the 
sentence each time you say it. 

For example, if your language is German, Ich habe nicht gesagt dap er das Geld 
gestohlen hat, you would change the stress to: Ich habe nicht gesagt daf er das Geld gestohlen 
hat, Or Ich habe nicht gesagt daß er das Geld gestohlen hat. 

If you translated it into French, you would say, Je n'ai pas dit qu'it a volé Fargent, or 
Je n' pas dit qu'il a volé l argent. 

In Japanese, many people think that there are no intonation changes, but if you hear 
someone say, wakkanai, you'll realize that it has similarities to every other language, Watashi 
wa kare ga okane © nusunda to wa iimasen deshita, Or perhaps, Watashi wa kare ga okane 
o nusunda to wa iimasen deshita. 

No matter how strange it may sound to you, stress each different word several times in 
your language, You may notice that with some words it sounds perfectly normal, but with 
other words it sounds very strange. Or you may find that in your language, rather than 
stressing a word, you prefer to change the word order or substitute another word, Whatever 
you do is fine, as long as you realize where your language patterns are similar to and differ- 
ent from the American English intonation pattems. Then, when you do it again, in English, 
it will be much easier. 


Note An excelent exercise is to practice speaking your native language with an American 
accent. If you can sound like an American speaking your native language, imagine how 
easy it would be to speak English with an American accent. 


# Pause the CD and practice shifting the stressed words in your native language. 
Intonation Contrast 


Below are two sentences—the first is stressed on the most common, everyday word, book. 
Nine times out of ten, people will stress the sentence in this way. The second sentence has a 
less common, but perfectly acceptable intonation, since we are making a distinction be- 
tween two possible locations. 


Normal intonation Where's the book? It's on the table. 
Changed intonation Is the book on the table or under it? It's on the table. 


* Pause the CD and repeat the sentences. 


Exercise 1-12: Create Your Own Intonation Contrast CD 1 Track 19 


Write a short sentence and indicate where you think the most normal intonation would be 
placed. Then, change the meaning of the sentence slightly and change the intonation 
accordingly, 


Normal intonation 
Changed intonation 
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Exercise 1-1 3: Variable Stress CD 1 Track 20 


Notice how the meaning of the following sentence changes each time we change the stress 
pattern. You should be starting to feel in contral of your sentences now. 


1. 


What would you like? 
This is the most common version of the sentence, and it is just a simple request 
for information. 


Whar would you like? 
This is to single out an individual from a group. 


What would you like? 

You've been discussing the kinds of things he might like and you want to determine 
his specific desires: “Now that you mention it, what would you like?” 

or 

He has rejected several things and a little exasperated, you ask. “If you don't want 
any of these, what would you like?” 


What would you like? 

You didn’t hear and you would like the speaker to repeat herself. 

or 

You can't believe what you heard: “I'd like strawberry jam on my asparagus.” — 
“What would you like?” 


% Turn off the CD and repeat the four sentences. 


Now you decide which words should be emphasized. Write a normal, everyday sentence 
with at least seven words and put it through as many changes as possible. Try to make a 
pitch change for each word in the sentence and think about how it changes the meaning of 
the entire sentence, 
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Application of Intonation CD 1 Track 22 
There is always at least one Stressed word in a sentence and frequently you can have quite a 
few if you are introducing a lot of new information or if you want to contrast several things. 
Look at the paragraph in Exercise 1-15. Take a pencil and mark every word that you think 
should be stressed or sound stronger than the words around it, I'd like you to make just an 
accent mark () to indicate a word you think should sound stronger than others around it. 


Reminder The three ways to change your voice for intonation are: (1) Volume (speak 
louder), (2) Length (stretch out a word), and (3) Pitch (change your tone). 


& pause the CD and work on the paragraph below, 


en hi e coma 
Mark every word or syllable with “ where you think that the sound is stressed, Use the first 
sentence as your example. Check Answer Key, beginning on page 193. Pause the CD. 

Hello, my name is Im taking American Accent Training. There's a 
lot to learn, but I hope to make it as enjoyable as possible. I should pick up on the American 
intonation patiern pretty easily, although the only way to get it is to practice all of the time. 
I use the up and down, or peaks and valleys, intonation more than I used to. I've been 
paying attention to pitch, too, It's like walking down a staircase. I've been talking to a lot of 
Americans lately, and they tell me that I'm easier to understand, Anyway, I could go on and 
on, but the important thing is to listen well and sound good. Well, what do you think? Do I? 


Listen and re-mark the stressed words with your marker. After you've put in the accent 
marks where you think they belong, take one of the colored translucent markers and as 
I read very slowly, mark the words that I stress. I am going to exaggerate the words far 
more than you'd normally hear in a normal reading of the paragraph. You can mark 
either the whole word or just the strong syllable, whichever you prefer, so that you have 
a bright spot of color for where the stress should fall. 


Note /f you do the exercise ny in pencil, your eye and mind will tend to skip over the 
accent marks, The spots of color, however, will register as “differen and thereby encour- 
age your pitch change. This may strike you as unusual, bus trust me, it works. 


* Pause the CD and practice reading the paragraph out loud three times on your own. 
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How You Talk indicates to People How You Are cp 1 track 24 
Beware of “Revealing” a Personality that You Don’t Have! 


There is no absolute right or wrong in regard to intonation because a case can be made for 
stressing just about any word or syllable, but you actually reveal a lot about yourself by the 
elements you choose to emphasize, For example, if you say, Helle, this Intonation would 
indicate doubt. This is why you say, Mello? when answering the telephone because you 
don't know who is on the other end. Or when you go into a house and you don’t know who's 
there because you don’t see anyone. But if you're giving a speech or making u presentation 
and you stand up in front of a crowd and say, Hello, the people would probably laugh 
because it sounds so uncertain. This is where you'd confidently want to say Hello, my name 
is So-and-so. 

A second example is, my name is—as opposed to my name is. If you stress name, it 
sounds as if you are going to continue with more personal information: My nume is So- und- 
so, my address is such-and-such, my blood type is O. Since it may not be your intention to 
give all that information, stay with the standard—#Hello, my name is Sa-and-so. 

If you stress / every time, it will seem that you have a very high opinion of yourself. 
Try it: I'm raking American Accent Training. I’ve been paying attention to pitch, too. I 
think m quite wonderful. 

An earnest, hard-working person might emphasize words this way: Im taking Ameri- 
can Accent Training (Can ] learn this stuff). / hope to make it as enjoyable as possible TU 
force myself to enjoy it if I have to). Although the only way to get it is to practice all the time 
(24 hours a day). 

A Doubting Thomas would show up with: J should pick up on (but I might not) the 
American intonation pattern pretty easily, (but it looks pretty hard. too). [ve been talking to 
a lot of Americans lately, and they tell me that I'm easier to understand (but I think they’re 
just being polite), 


‘Exercise 1-16: Paragraph Intonation tice CD 1 Track 25 


From your color-marked copy, read cach sentence of the paragraph in Exercise 1-15 
after me. Use your rubber band, give a clear pitch change to the highlighted words, and 
think about the meaning that the pitch is conveying. 

%# Back up the CD and practice this paragraph three times. 


% Pause the CD and practice three times on your own. 


— 
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Exercise 1-17: Staircase Intonation Practice 


Draw one step of the staircase for each word of the paragraph. Start a new staircase for 
every stressed word. There usually is more than one staircase in a sentence. New sentences 
don’t have to start new staircases; they can continue from the previous sentence until you 
come te a stressed word, I'll read the beginning sentences. Check the first sentence against 
the example, Then put the words of the second sentence on a staircase, based on the way I 
read it. Remember, Im exaggerating to make a point. 


CD 1 Track 26) 


Hello. M Accent 


lot hope enjoyable 


VY Write out the rest of the staircases. 

* Tum the CD back on to check your staircases with the way I read the paragraph. 

% Pause the CD again to check your staircases in the Answer Key, beginning on page 193. 

% Back up the CD, and listen and repeat my reading of the paragraph while following the 
staircases in the Answer Key. 
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Exercise 1-18: Reading with Staircase Intonation CD 1 Track 27 


Read the following with clear intonation where marked. 


Hello. my name is__ [em taking American Accent Training. There's 
a lot to learn, but | hope to make it as enjoyable as possible. | should pick up on the 
American intonation pattern pretty easily, although the only way to get it is to practice all 
of the time. I use the up and down, or peaks and valleys, intonation more than I used to, 
I've been paying attention to pitch, too. It's like walking down a staircase. I've been talk- 
ing to a lot of Americans lately, and they tell me that I'm easier to understand. Anyway, I 
could go on and on, but the important thing is to listen well and sound good. Well, what do 
you think? Do !? 


Exercise 1-19: Spelling and Numbers CD 1 Track 28 


Just as there is stress in words or phrases, there is intonation in spelling and numbers. 
Americans seem to spell things out much more than other people. In any bureaucratic situ- 
ation, you'll be asked to spell names and give all kinds of numbers—your phone number, 
your birth date, and so on. There is a distinct stress and rhythm pattern to both spelling and 
numbers—usually in groups of three or four letters or numbers, with the stress falling on 
the last member of the group. Acronyms (phrases that are represented by the first letter of 
each word) and initials are usually stressed on the last letter. Just listen to the words as 1 say 
them, then repeat the spelling after me. 


Acronym Pronunciation Spelling Pronunciation 


IBM Eye Bee Em Box Bee Oh Ex 

MIT Em Eye Tee Cook See Oh Oh Kay 
Ph.D. Pee Aitch Dee Wilson Dubba You Eye El, Ess Oh En 
MBA Em Bee ei 

LA Eh Lay Numbers Pronunciation 
1Q Eye Kyu Area Code 213 

RSVP Are Ess Vee Pee Zip Code 94708 

TV Tee Vee Date 9/6/62 

USA You Ess ei Phone Number 555-9132 

ASAP gi Ess ci Pee 

CIA See Eye ei 

FBI Eff Bee Eye 

USMC You Ess Em See 

coD See Oh Dee 

SOS Ess Oh Ess 


X. V. Z Ex, Why. Zee 
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‘Exercise 1,20: Sound/Meaning Shifts 


CD 1 Track 29 


Intonation is powerful. It can change meaning and pronunciation. Here you will get the 
chance to play with the sounds. Remember, in the beginning, the meaning isn't that impor- 
tant—just work on getting control of your pitch changes. Use your rubber band for each 


stressed word. 


my tea 
I have two, 


How many kids do you have? 


mai-tai 
Mikey’s 

in key 
mighty 

I have, too. 


I've been to Europe. 
Why do you work so hard? 


Might 1? 

My keys? 
inky 

My D 

I have to. 


I have two. 
1 have, too. 
I have to. 


Exercise 1-21: Squeezed-Out Syllables 


Intonation can also completely get rid of certain entire syllabies. Some longer words that 
are stressed on the first syllable squeeze weak syllables right out. Cover up the regular 
columns and read the words between the brackets. 


actually 
average 
aspirin 
broccoli 
business 
camera 
chocolate 
comfortable 
corporal 
desperate 
diamond 
diaper 
different 
emerald 
vegetable 
beverage 
bakery 
catholic 
nursery 
onion 


Note The —cally ending is always pronounced Alec 


[wkechully! 
[ævr'j] 
[æsprin] 
[bräklee] 
[bizness] 
{ksemruh) 
{chakI"t] 
(k’mfst’bl] 
{corpr’l} 
[despr't) 
daim nd 
daiper] 
[diffr'nt] 
lemr'id! 
vej · bij 
[bever’j] 
[barkree] 
[cathel"k] 
[nrsree] 
fany'n] 


every 
family 
finally 
general 
groceries 
interest 
jewelry 
mathematics 
memory 
orange 
probably 
restaurant 
separate 
several 
liberal 
conference 
coverage 
history 
accidentally 
basically 


CO 1 Track 30 


[evree] 
[femlee} 
[fyn-lee] 
{jenr'l) 
[grossreez] 
[intr’st] 
[joolree] 
[mæthmædix] 
[memree] 
[ornj) 
[präblee] 


[restränt] 


ek -S- dent · ice] 
Iba-ss-klee] 
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Syllable Count Intonation Patterns 
In spoken English, if you stress the wrong syllable, you can totally lose the meaning of a 
word: “MA-sheen” is hardly recognizable as “ma-SHEEN” or machine. 

At this point, we won't be concerned with why we are stressing a particular syllable— 
that understanding will come later. 


Exercise 1-22: Syllable Patterns CD 1 Track 32 


In order to practice accurate pitch change, repeat the following column. Each syllable wiil 
count as one musical note. Remember that words that end in a vowel or a voiced consonant 
will be longer than ones ending in an unvoiced consonant. 


1 Syllable A B c 
Pattern 1a la! get stop 
= cat quick which 
jump choice bit 
box loss beat 
Pattern 1b la-a law bid 
dog goes bead 
e see choose car 
plan lose know 
2 Syllables jaja Bob Smith for you 
Pattern 2a a dog my car Who knows? 
a cat some more cassette 
A destroy red tape ballet 
a pen enclose valet 
pretend consume to do 
your job my choice today 
pea soup How's work? tonight 
Pattern 2b la-la wristwatch phone book 
hot dog textbook doorknob 
22 icy bookshelf notebook 
suitcase sunshine house key 
project placemat ballot 
sunset Stapler valid 
Get one! modern dog show 
Do it! modem want ad 
a hot dog is an overheated canine | 


| a hot dog is a frankfurter | 


‘Exercise 1-22: Syllable Patterns continued 
———— ——— —— 


3 Syllables 
Pattern 3a 


Jal 


Pattern 3b 


2)? 


Pattern 3c 


222 


Pattern 30 


— e 


A 
la-la-la 
Bob's hoi dog N 
Bob won't know. 
Sam's the boss. 
Susic's nice. 
Bill went home. 
Cats don't care. 
Stocks can fall. 
School is fun. 


la-la-la 

a hot dog 

I don't know. 
He's the boss. 
We cleaned up. 
in the bag 

for a while 

I went home. 
We don't care. 
It's in March. 


la-la-la 

a hot dog X 
I don’t know! 
Jim killed it. 
tomorrow 

a fruitcake 
the engine 

a wineglass 
potato 
whatever 


la-la-la 

hot dog stand 
I don't know. 
analyze 
article 
dinnertime 
digital 
analog 

cell structure 


B 
Worms cat dirt. 
Inchworms inch. 
Pets need cure. 
Ed's too late. 
Paul threw up. 
Wool can itch. 
Birds sing songs. 
Spot has fleas. 
Nick's a punk. 


Make a cake, 

He forgot, 

Take a bath. 
We're too late. 

I love you. 

over here 

What a jerk! 
How's your job? 
How'd it go? 
Who'd you meet? 


percentage (%) 
advantage 

It's starting. 
Let's try it. 
financial 

I thought so. 
on Wednesday 
in April 

I love you. 
Let's tell him. 


alphabet 
possible 
Show me onc. 
area 
punctuate 
emphasis 
syllable 

Postit note 
Rolodex 
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Joe has three. 
Bob has eight. 

Al jumped up. 
Glen sat down. 
Tom made lunch, 
Kids should play. 
Mom said, “No!” 
Mars is red. 

Ned sells cars. 


IBM 

a good time 

Use your head! 
How are you? 
We came home. 
on the bus 
engineer 

She fell down. 
They called back. 
You goofed up. 


Ohio 

his football 
They're leaving. 
How are you? 
emphatic 

Dale planned it. 
You took it. 
external 

a bargain 

Don't touch it. 


phone number 
think about 
comfortable 
waiting for 
pitiful 
everything 
orchestra 
ignorant 
Rubbermaid 


Exercise 1-22: Syllable Patterns continued 


4 Syllables 
Pattern 4a 


A 
la-la-la-la 


B 
Nate needs a break. 


Spot’s a hot dog. N Ed took my car. 


Jim killed a snake. 
Joe doesn't know. 
Nate bought a book. 
Al brought some ice. 


la-la-la-la 

It's a hot dog. N 
He killed a snake. 
He doesn't know. 

We came back in. 

He bought a book. 


la-la-la-la * 
Bob likes hot dogs. 
Ann cats pancakes. 
Cats eat fish bones. 
Bears are fuzzy. 
Planets rotate. 


la-la-la-la 

It's my hot dog. S€ 
imitation 

analytic 

We like science. 

my to-do list 


la-la-la-la 

a hot dog stand 
Jim killed a man. 
analysis 
invisible 

a platypus 


la-la-la-la 
permanently 
demonstrated 
category 
office supplies 
educator 


Jill ate a steak. 
Spain's really far. 
Jake’s in the lake, 
Sam’s in a bar. 


She asked for help. 
We took my car. 
We need a break. 
It's really far. 

I love you, too. 
They got away. 


Boys ring doorbells. 
Bill ate breakfast. 
Guns are lethal. 
Inchworms bug me. 
Ragtops cost more. 
Salesmen sell things. 


an alarm clock 

I don't need one. 
Ring the doorbell, 
What's the matter? 
introduction 

my report card 


potato chip 
Whose turn is it? 
We worked on it, 
How tall are you? 
insanity 

ability 


supervisor 

window cleaner 
race car driver 
January Gen- Ve- ry 
progress report 
thingamajig 
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CD 1 Track 32 
c 


Max wants to know, 
Als kitchen Noor 
Bill's halfway there, 
Roses are red, 
Violets are blue. 
Candy is sweet, 

and se are yor. 
I want to know. 
the kitchen floor 
We watched TV. 
She's halfway there. 
We played all day. 
Please show me how. 


Phil knows mailmen. 
Joe grew eggplants. 
Humpty Dumpty 
Hawks are vicious. 
Homework bores them. 
Mike can hear you. 


He said “lightbulb.” 
What does “box” mean? 
Put your hands up. 
Where's the mailman? 
an assembly 

definition 


What time is it? 

my phone number 
Let's eat something. 
How old are you? 
untouchable 

a maniac 


lighthouse keeper 
cough medicine 
business meeting 
February (febeyarwery} 
baby-sitter 
dictionary 


Exercise 1-23: Syllable Count Test 


Put the following words into the proper category based on the syllable count intonation, 


CD 1 Track 


Z 
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Write the pattern number in the space provided. Check Answer Key, beginning on p. 193. 


stop 
2. go 
3. sympathy 
4. sympathetic 


l. tech support 


2. software program __ 


3. the truth 
4. notebook 


Phrases 

1. on the table 

2. in your dreams 
3. last Monday 
4. fora while 


Sentences 


1. Al gets T-shirts. 


2. I went too fast. 


3. Get up! 

4. Get one! 
Mixed 

1. Do it again. 
2. Joc was upset. 
3. banana 

4. banana split 
5. categorize 

6. child support 
7. Mexican food 
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ID 


7 


2 9 


* 


analyze (v) 
analysis (n) 
analytic (adj) 
mistake 


English test 
airline pilot 
Y2K 

Santa Claus 


thank you 
back to back 


I don't know. 


Bob works hard. 


Tt’s in the back. 
Buy us some! 


in the middle 


It’s a good trick. 


specifically 
Bill needs it. 


jump around 


on my own 
. by myself 


believe 
director 
indicator 
technology 


a fire engine 
sports fanatic 
the kitchen floor 


. computer disk 


on the way 
like a princess 
to pick up 

a pickup 


She has head lice. 
Gail has head lice, 


Sue’s working hard. 


I want some more. 


Make up your mind! 


‘Tom has frostbite, 
Sam's a champ. 
He's a winner. 

He likes to win. 


Al hates pork chops, __ 
He likes ground beef. __ 


Make up your awn examples, one of each pattern. Make up more on your own. 


Aune 


2a 
2b 
3a 
3b 
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3d 
4a 
4b 


8 * * 
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Complex Intonation 


Word Count Intonation Patterns CO 1 Track 34 
This ts the beginning of an extremely important part of spoken American English—the 
rhythms and intonation patterns of the long streams of nouns and adjectives that are so 
commonly used. These exercises will tie in the intonation patterns of adjectives (nice, old, 
best, eic q. nouns (dog, house, surgeon, etc.), and adverbs (very, really, amazingly, etc.) 

One way of approaching sentence intonation is not to build each sentence from scratch. 
Instead, use patterns, with each pattern similar to a mathematical formula. Instead of plug- 
ging in numbers, however, plug in words. 

In Exercise 1-2, we looked at simple noun · verb · noun patterns, and in Exercise 1-22 
and 1-23, the syllable-count intonation patterns were covered and tested. In Exercises 1-24 
to 1-37, we'll examine intonation patterns in tuo word phrases. 

It’s important to note that there a major difference between syllable stress and com- 
pound noun stress patterns. In the syllable count exercises, each syllable was represented by 
a single musical note. In the noun phrases, each individual word will be represented by a 
single musical note—no matter how many total syllables there may be. 

At times, what appears to be a single syllable word will have a “longer” sound to . 
seed takes longer to say than seat for example. This was introduced on page 3, where you 
learned that a final voiced consonant causes the previous vowel to double. 


Exercise 1-24: Single-Word Phrases l CD 1 Track 35, 


Repeat the following noun and adjective sentences. 


° ° 


Noun 
I. It's a nail. It's short. 
2. It's a cake. It's chocolate. ſchakl't] 
3. It's a tub. It’s bot. [hät] 
4. ivs a drive. It's härd. 
5. It's a door. It's in back. [bæk] 
6. It's a card. There are four. 
7. It's a spot. (spät) It’s smäll. 
8. It’s a book. [bük] It’s good.[giid) 


Write your own noun and adjective sentences below. You will be using these examples through- 
out this series of exercises. 


9. It's a It's 


GC AAA ee 


ll. It's a It's 
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Two-Word Phrases 


Descriptive Phrases CD 1 Track 36 
Nouns are “heavier” than adjectives; they carry the weight of the new information. An 
adjective and a noun combination is called a descriptive phrase, and in the absence of 
contrast or other secondary changes, the stress will always fall naturally on the noun. In the 
absence of a noun, you will stress the adjective, but as soon as a noun appears on the scene, 
it takes immediate precedence—and should be stressed. 


Exercise 1-25: Sentence w 1 3 
Repeat the following phrases. 
a aC 
Adjective Noun and Adjective 
1. It's short. It's a short nail. 
2. It's chocolate. It’s a chocolate cake. 
3. It's good. It's a good plan. 
4. Its guarded. It's a guarded gate, 
5. It's wide. It's a wide river. 
6. There’re four. There’ re four cards. 
7. It was small. It was a small spot. 
8. It’s the best. It’s the best book. 


Pause the CD and write your own adjective and noun/adjective sentences. Use the same 
words from Ex. 1-24. 


Adjective Noun Adverb Adjective 


1. It’s a short nail, It's really short. 

2. It's a chocolate cake It's dark chocolate. 
3. It’s a hot bath. It’s too hot. 

4. It's a hard drive. It's extremely hard. 


— ———— — — — "As 
Exercise 1-26: Two Types of Descriptive Phrases continued CD 1 Track 38 
>» ‘ 
5. It's the back door, It’s far back. 
6. There are fourcards. There are only four, 
7. It's a small spot. [t's laughably small. 
8. It’s a good book, It’s amazingly good, 


Pause the CD and write your own adjective/noun and adverbladjective sentences, carrying 
over Ex. 1-25, 


9. It's a It’s 
10. It'sa It's 
lL. 's a It's. 


Exercise 1-27: Descriptive Phrase Story—The Ugly Duckling = CD 1 Track 39 


The following well-known story has been rewritten to contain only descriptions. Siress the 
second word of each phrase, Repeat after me, 


There is a mother duck. She lays three eggs. Soon, there are three baby birds. Two of the 
birds are very beautiful. One of them is guite ugly. The beautiful ducklings make fun of 
their ugly brother. The poor thing is very unhappy. As the three birds grow older, the ugly 
duckling begins to change. His gray feathers tum snowy white. His gangly neck becomes 
beautifully smooth, 

In early Spring, the ugly duckling is swimming in a small pond in the back yard of the 
old farm. He sees his shimmering reflection in the clear water, What a great surprise! He is 
no longer an ugly duckling. He has grown into a lovely swan. 


Set Phrases CD 1 Track 40 
A Cultural Indoctrination to American Norms 


When I learned the alphabet as a child, I heard it before I saw it. I heard that the last four 
letters were dubba-you, ex, why, zee. [thought that dubba-you was a long, strange name for 
a letter, but I didn’t question it any more than | did aitch. It was just a name. Many years 
later. it struck me that it was a double U. Of course, a W is really UU, I had such a funny 
feeling, though, when I realized that something | had taken for granted for so many years 
had a background meaning that I had completely overlooked. This “funny feeling” is ex- 
actly whal most native speakers get when a two-word phrase is stressed on the wrong word. 
When two individual words go through the cultural process of becoming a set phrase, the 
original sense of each word is more or less forgotten and the new meaning completely takes 
over. When we hear the word painkiller, we think anesthetic, If, however, someone says 
painkiller, it brings up the strength and almost unrelated meaning of kill. 

When you have a two-word phrase, you have to either stress on the first word, or on 
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the second word. If you stress both or neither, it’s not clear what you are trying to say. Stress 
on the first word is more noticeable and one of the most important concepts of intonation 
that you are going to study. At first glance, it doesn't seem significant, but the more you 
look at this concept, the more you are going to realize that it reflects how we Americans 
think, what concepts we have adopted as our own, and what things we consider important. 

Set phrases are our “cultural icons,” or word images; they are indicators of a deter- 
mined use that we have internalized. These set phrases, with stress on the first word, have 
been taken into everyday English from descriptive phrases, with stress on the second word. 
As soon as a descriptive phrase becomes a set phrase, the emphasis shifts from the second 
word to the first. The original sense of each word is more or less forgotten and the new 
meaning takes over. 

Set phrases indicate that we have internalized this phrase as an image, that we all 
agree on a concrete idea that this phrase represents. A hundred years or so ago, when Levi 
Strauss first came out with his denim pants, they were described as blue jeans, Now that we 
all agree on the image, however, they are blue jeans, 

A more recent example would be the descriptive phrase, Me's a real party animal. 
This slang expression refers to someone who has a great time at a party, When it first be- 
came popular, the people using it needed to explain (with their intonation) that he was an 
animal at a party, As time passed, the expression became cliché and we changed the intona- 
tion to He's a real party animal because “everyone knew” what it meant. 

Clichés are hard to recognize in a new language because what may be an old and tired 
expression to a native speaker may be fresh and exciting to a newcomer. One way to look at 
English from the inside out, rather than always looking from the outside in, is to get a feel 
for what Americans have already accepted and internalized. This starts out as a purely lan- 
guage phenomenon, but you will notice that as you progress and undergo the relentless 
cultural indoctrination of standard intonation patterns, you will find yourself expressing 
yourself with the language cues and signals that will mark you as an insider—not an out- 
sider. 

When the interpreter was translating for the former Russian President Gorbachev about 
his trip to San Francisco in 1990, his pronunciation was good, but he placed himself on the 
outside by repeatedly saying, cable car. The phrase cable car is an image, an established 
entity, and it was very noticeable to hear it stressed on the second word as a mere description, 

An important point that | would like to make is that the “rules” you are given here are 
not meant to be memorized. This discussion is only an introduction to give you a starting 
point in understanding this phenomenon and in recognizing what to listen for. Read it over; 
think about it; then listen, try it out, listen some more, and try it out again. 

As you become familiar with intonation, you will become more comfortable with 
American norms, thus the cultural orientation, or even cultural indoctrination, aspect of the 
following examples. 


Note When you get the impression that a two-word description could be hyphenated or 
even made into one word, it is a signal that it could be a set phrase—for example, flash 
light, flash-light, flashlight, Also, stress the first word with Street (Main Street) and nation- 
alities of food and people (Mexican food, Chinese girls). 
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Exercise 1-28: Sentence Stress with Set Phrases CD 1 Track 41 


Repeat the following sentences. 


Noun Noun/Adj. Set Phrase 
1. It’s a finger. It's a nail. It's a fingernail. 
2. It's a pan. It's a cake. It's a pancake. 
3. It's a tub. It's hot. It's a hot tub. Vocure) 
4. It's a drive. It's hard. It's a hard drive. 
5. It's a bone. It's in back. It's the backbone. (spine) 
6. It's a card. It's a trick. It's a card trick. 
7. It's a spot. It's a light. It's a spotlight. 
8. It's a book. It's a phone. It's a phone book. 


Pause the CD and write your own noun and set phrase sentences, carrying over the same 
nouns you used in Exercise 1-25. Remember, when you use a noun, include the article (a, 
an, the); when you use an adjective, you don't need an article. 


. It's 42 1's a 

IQ hea a Itsa It's a 

11. Itsa It's a It's a 
— — — —— — —̈u 
Exercise 1-29: Making Set Phrases CO 1 Track 42 


Pause the CD and add a noun to each word as indicated by the picture. Check Answer Key, 
beginning on page 193. 


1. achair . a chairman 11. awrist © 

2. a phone & n 12. a beer § 

3. a house J 13. à high M 

4. a base © 14. à hunting f 
5. a door A. — 15. a dump ca 
6. The Whitea —— ç —ŻćĆ ĞŽ 16. ajelly S 
7. a movie wy 17. a love gs 

8. The Bullet & 18. a thumb 4 
9. a race 19. a lightning w 


10 a coffee æ — 20. a pad g 


Exercise 1-30: Set Phrase Story—The Little Match Girl CD 1 Track 43 


The following story contains only set phrases, as opposed to the descriptive story in Exer- 
cise 1-27. Stress the first word of each phrase. 


The little match girl was out in a snowstorm, Her feet were like ice cubes and her fingertips 
had frostbite. She hadn't sold any matches since daybreak, and she had a stomachache 
from the hunger pangs, but her stepmother would beat her with a broomstick if she came 
home with an empty coin purse. Looking into the bright living rooms, she saw Christmas 
frees and warm fireplaces. Out on the snowhbank, she lit a match and saw the image of a 
grand dinner table of food before her. As the matchstick burned, the illusion slowly faded. 
She lit another one and saw a room full of happy family members, On the last match, her 
grandmother came down and carried her home. In the morning, the passersby saw the little 
match girl. She had frozen during the nightrime, but she had a smile on her face. 


Contrasting a Description and a Set Phrase 
We now have two main intonation pattemms—irst word stress and second word stress. In the 
following exercise, we will contrast the two, 


Exercise 1-31: Contrasting Descriptive and Set Phrases CD 1 Track 44 
Repeat after me. 


J3 


Descriptive Phrase Set Phrase 


1. It's a short nail. It's a fingernail. 
2. It's a chocolate cake. It's a pancake. 

3. It’s a hot bath. It's a hot tub. 

4. It's a long drive. agp It's a hard drive. 
5. It’s the back door. It’s the backbone. 
6. There are four cards It's a card trick, 
7. It's a small spot. It’s a spotlight. 

8. It's a good book, It's a phone book. 


Pause the CD and rewrite your descriptive phrases (Ex. 1-25) and set phrases (Ex. 1-28). 


9. Rya Isa 
10. Isa It's a 
. ka It's a 
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Exercise 1-32: Two-Word Stress co 7 Track rea 


Repeat the following pairs. 


Descriptive Phrase Set Phrase 


2 a light bulb 


D 


a light bulb 


D blue pants AN blue jeans 
gy è cold fish a goldfish 
Ate a gray hound p a greyhound 
. an old key an inn key 
G2 = a white house I The White House 
xp a nice watch 2 a wristwatch 
os a sticky web S a spider web 
o a clean cup E a coffee cup 
, a sharp knife Æ a steak knife 
B a baby alligator Z a baby bottle 
* a shiny tack — thumbtacks 
na a wire brush A a hairbrush 
* a new ball — 4 football 
a toy gun machine gun 
BS a silk bow CED a Band-Aid 
Ag a bright star & a firecracker 

Mary Jones - a mailbox 

* m 

€2  BobSmith ch a spray can 
O C2 foreign affairs Q a wineglass 

$ down payment *@ =a footprint 
ERA New York Bs a strawberry 
$$$ Social Security $ a fig leaf 

A City Hall af an ice cream 
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Summary of Stress in Two-Word Phrases 


First Word set phrases light bulb 
streets Main Street 
Co. or Corp. Xerox Corporation 
nationalities of food Chinese food 
nationalities of people French guy 
Second Word descriptive phrases new information 
road designations Fifth Avenue 
modified adjectives really big 
place names and parks New York, Central Park 
institutions, or Inc. Oakland Museum, Xerox Inc. 
personal names and titles Bob Smith, Assistant Manager 
personal pronouns and possessives hi car, Bob's brother 
articles the bus, a week, an hour 
initials and acronyms U.S., 1Q 
chemical compounds zinc oxide 
colors and numbers red orange, 26 
most compound verbs go away. sit down, fall off 
percent and dollar IO percent, 50 dollars 
hyphenated nationalities African-American 
descriptive nationalities Mexican restaurant 
Nationalities 


When you are in a foreign country, the subject of nationalities naturally comes up a lot. It 
would be nice if there were a simple rule that said that all the words using nationalities are 
stressed on the first word, There isn't, of course. Take this preliminary quiz to see if you 
need to do this exercise. For simplicity’s sake, we will stick with one nationality—American. 


Exercise 1-33: Nationality Intonation Quiz CD 2 Track a" 


Pause the CD and stress one word in each of the following examples. Repeat after me. 


1. an American guy 

2. an American restaurant 
3. American food 

4, an American teacher 

5. an English teacher 


When you first look at it, the stress shifts may seem arbitrary, but let's examine the logic 
behind these five examples and use it to go on to other, similar cases. 
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1. an Américan guy 
The operative word is American: guy could even be left out without changing the 
meaning of the phrase, Compare / saw nwo American guys yesterday, with / saw two 
Americans yesterday. Words like guy, man. kid, lady, people are de facto pronouns 
in an anthropocentric language. A strong noun, on the other hand, would be stressed— 
They flew an American flag. This is why you have the pattern change in Exercise 1- 
22: 4e, Jim killed a man; but 4b, He killed a snake. 


2. an American restaurant 
Don't be sidetracked by an ordinary descriptive phrase that happens to have a na- 
tionality in it. You are describing the restaurant, We went to a good restaurant yes- 
terday or We went to an American restaurant yesterday, You would use the same 
pattern where the nationality is more or less incidental in / had French toast for 
breakfast. French fry, on the other hand. has become a set phrase. 


3. Américan food 
Food is a weak word. I never ate American food when I lived in Japan, Let's have 
Chinese food for dinner. 


4. an American téacher 
This is a description, so the stress is on teacher, 


5. an English teacher 
This is à set phrase. Ihe stress is on the subject being taught, not the nationality of 
the teacher: a French teacher, a Spanish teacher, a history teacher. 


Exercise 1-34: Contrasting Descriptive and Set Phrases 


Repeat the following pairs. 


Set Phrase Descriptive Phrase 
An English teacher... An English teacher... 
...teaches English. is from England. 
An English hook. An English book is on any subject, 
...leaches the English language. but it came from England. 
An English test... An English test. is on any subject, 
tests a student on the English language. but it deals with or came from England, 
English food... An English restaurant... 


is Kippers for breakfast. ...Serves kippers for breakfast. 


Intonation can indicate completely different meanings for otherwise similar words or phrases. 
For example, an English teacher teaches English, but an English teacher is from England; 
French class is where you study French, but French class is Gallic style and sophistication; 
an orange tree grows oranges, but an orange tree is any kind of tree that has been painted 
orange. To have your intonation tested, call (800) 457-4255. 


Exercise 1-35: Contrast of Compound Nouns 


In the following list af words, underline the element that should be stressed. Pause the CD. 
Afterwards, check the Answer Key, beginning on page 193. Repeat after me. 


CD 2 Track 3 


1. The White House 21. convenience store 41. a doorknob 

2. a white house 22. convenient store 42. a glass door 

3. a darkroom 23. to pick up 43. a locked door 

4. a dark room 24. a pickup truck 44. ice cream 

5. Fifth Avenue 25. six years old 45. Iscreum. 

6. Main Street 26. a six-year-old 46. elementary 

7. a main street 27. six and a half 47. a lemon tree 

8. a hot dog N 28. a sugar bowl 48. Watergate 

9. a hot dog XÅ 29. a wooden bowl 49, the back gate 
10. a baby blanket 30. a large bowl 50. the final year 
11. a baby’s blanket 31. a mixing bowl 51. a yearbook 
12. a baby bird 32. atop hat 52. United States 
13. a blackbird 33. a nice hut 53. New York 
14. a black bird 34. a straw hat 54, Long Beach 
15. a greenhouse 35. a chairperson 55. Central Park 
16. a green house 36. Ph.D. 56. araw deal 
17. a green thumb 37. IBM 57. a deal breaker 
18. a parking ticket 38. MIT 58. che bottom line 
19. aone-way ticket 39. USA 59, a bottom feeder 
20. an unpaid ticket 40. ASAP 60. anew low 
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Exercise 1-36: Description and Set Phrase Test CD 2 Track 4 


Let's check and see if the concepts are clear. Pause the CD and underline or highlight the 
stressed word. Check Answer Key, beginning on page 193. Repeat after me. 


— 


Sonay 


He's a nice guy. 
He's an American guy from San Francisco. 


The cheerleader needs a rubber band to hold her ponytail. 
The executive assistant needs a paper clip for the final report. 
The law student took an English test in a foreign country. 
The policeman saw a red car on the freeway in Los Angeles. 
My old dog has long ears and a flea problem. 

The new teacher broke his coffee cup on the first day. 

His best friend has a broken cup in his other office. 

Let's play football on the weekend in New York. 


. “Jingle Bells” is a nice song, 


Where are my new shoes? 

Where are my tennis shoes? 

I have a headache from the heat wave in South Carolina. 
The newlyweds took a long walk in Long Beach. 

The little dog was sitting on the sidewalk. 

The famous athlete changed clothes in the locker room. 
The art exhibit was held in an empty room. 

There was a class reunion at the high school. 

The headlines indicated a new policy. 


. We got on line and went to americanaccent dot com. 


The stock options were listed in the company directory. 


All the second-graders were out on the playground. 
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Exercise 1-37: Descriptions and Set Phrases—Goldilocks CD 2 Track 5 


Read the story and stress the indicated words. Notice if they are a description, a set phrase 
or contrast, For the next level of this topic, go to page 111. Repeat after me. 


There is a little girl. Her name is Goldilocks. She is in a sunny forest. She sees a small 
house. She knocks on the door, but no one answers. She goes inside. In the large room, 
there are three chairs. Goldilocks sits on the biggest chair, but it is roo high. She sits on 
the middle-sized one, but it is roo low, She sits on the small chair and it is just right. On 
the table, there are three bowls, There is hor porridge in the bowls. She tries the first one, 
but it is too hot; the second one is too cold, and the third one is just right, so she eats it 
all. After that, she goes upstairs. She looks around. There are three beds, so she sits 
down. The biggest bed is too hard. Ihe middle-sized bed is roo soft. The little one is just 
right, so she lies down. Soon, she falls asleep. In the meantime, the family of three bears 
comes home — the Papa bear, the Mama bear, and the Baby bear. They look around. 
They say, “Who's been sitting in our chairs and eating our porridge?” Then they run 
upstairs. They say, “Who's been sleeping in our beds?” Goldilocks wakes up. She is very 
seared, She runs away. Goldilocks never comes back. 


Note Up to this point, we have gone into great detail on the intonation patterns of nouns. 
We shall now examine the intonation patterns of verbs. 
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Grammar in a Nutshell CD 2 track 


Everything You Ever Wanted to Know About Grammar. But Were Afraid 
to Use 


English is a chronological language. We just love to know when something happened, and 
this is indicated by the range and depth of our verb tenses. 


I had already n it by the time she brought it in. 


As you probably learned in your grammar studies, “the past perfect is an action in the past 
that occurred before a separate action in the past,” Whew! Not all languages do this, For 
example, Japanese is fairly casual about when things happened, but being a hierarchical 
language, it is very important to know what relationship the two people involved had. A 
high-level person with a low-level onc, two peers, a man and a woman, all these things 
show up in Japanese grammar Grammatically speaking. English ts democratic, 

The confusing part is that in English the verb tenses are very important, but instead of 
putting them up on the peaks of a sentence, we throw them all deep down in the valleys! 
Therefore, two sentences with strong intonation—such as, Dogs eat bones“ and “The 
dogs’ |!’ ve eaten the bones” sound amazingly similar, Why? Because it takes the same amount 
of time to say both sentences since they have the same number of stresses. The three origi- 
nal words and the rhythm stay the same in these sentences, but the meaning changes as you 
add more stressed words. Articles and verb tense changes are usually not stressed, 


* 
. 
- 
= 
= 
* 
. 
. 
* 
5 
* 
* 
. 
7 
* 
D 
. 
. 
Ga 
* 
* 
* 
. 
. 
* 


Now lei 's see how this works in the exercises that follow. 
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Exercise 1-38: Consistent Noun Stress in Changing VerbTenses cp 2Track7 


This is a condensed exercise for you to practice simple intonation with a wide range of verb 
tenses. When you do the exercise the first time, go through stressing only the nouns Dogs eat 
bones. Practice this until you are quite comfortable with the intonation. The pronunciation 
and word connections are on the right, and the full verb tenses are on the far left. 


eat 1. The dogs eat the bones. 
ate 2. The dogs ate the bones, 
are eating 3. The dogs re cating the bones. 
wit eat 4. The dogs Il eat the bones i.) 
would èal 5. The dogs d cat the bones y. 


have eaten 8 
had eaten 9 
will have eaten 10 
ought to eat 11 
should eat 12 
should ht % 13 
shouki have eaten 14 
should not have 15 
could eat 16 
could potest 17 


might eat 20. 
might have eaten 21 
must eat 22 
must have eaten 23 
can eat 24 
can't eat 25 


. The dogs d've eaten the bones e 
Ihe dogs that've eaten the bones (ere; 
Ine dogs ve eaten the bones. 

Ine dogs d eaten the bones. 

Ihe dogs I've eaten the bones, 

. The dogs ought to eat the bones. 

. The dogs should eat the bones, 

. The dogs shouldn't eat the bones. 


Ine dogs should've eaten the bones. 


. The dogs shouldn’t've eaten the bones. 
. The dogs could eat the bones, 

Ine dogs couldn't eat the bones, 
Ine dogs could've eaten the bones. 

. The dogs couldn’t’ve eaten the bones. 


The dogs might cat the bones. 


. The dogs might've eaten the bones. 
. The dogs must eat the bones. 

. The dogs must've caten the bones. 
. The dogs can cat the bones. 

Ine dogs can’t eat the bones. 


the dag zect the bounz 

the dag zeit the bounz 

the dag zr reeding the bounz 

the dag za leet the bounsz jr.) 
the dag zə dect the bounz 
the dag zədə veetn the bounz ur. 
the dug zədə veetn the bounz fw.) 
the dag zə veetn the bounz 

the dag zə deetn the bounz 

the dag zələ veetn the bounz 

the dag zädə eat the bounz 

the dagz sh'deet the bounz 

the dägz sh'dn-neet the bounz 
the dagz sh`də veetn the bounz 
the dug sh dn no veetn the bounz 
the dägz c dect the bounz 

the dagz e dn - neet the bounz 

the dug e do veetn the bounz 
the dagz c un · no veetn the bounz 
the dagz mydeet the bounz 

the digz mydeaveetn the bounz 
the dägz mass deet the bounz 
the dägz mandaveetn the bounz 
the dagz c'neet the bounz 

the dägz cæn"eet the bounz 


Exercise 1-39: Consistent Pronoun Stress in Changing Verb Tenses 
CD 2 Track 8 

This is the same as the previous exercise, except you now stress the verbs: They eat them. 
Practice this until you are quite comfortable with the intonation. Notice that in fluent speech, 
the th of them is frequently dropped (as is the h in the other object pronouns, him, her), The 
Pronunciation and word connections are on the right, and the tense name is on the far left. 


. They eat them. 
. They ate them. 


They re eating them. 


hey ll eat them yy.5 

. They'd eat theme 

. They'd've eaten them 
. The ones that’ve eaten thema 
They ve eaten therm imany times) 
They d eaten them (nore...) 

. They'll have eaten them say.) 

. They ought to eat them. 

. They should eat them. 

. They shouldn't eat them. 

. They should have eaten them. 

. They shouldn't’ ve eaten them. 
. They could eat them. 

They couldn't eat them, 

. They could have eaten them. 
They couldn't have eaten them. 
. They might eat them. 

. They might have eaten them. 

. They must eat them. 

. They must have eaten them. 

. They can eat them. 

. They can’t eat them. 


theyeed'm 
theyeid'm 
thereeding’m 
theleed’m az. 

they deed'm ar) 
they doveetn’m s.. 


the wanzadaveetn'’m fare... 
they veetn'm (many imes) 


they deetn’m hre. 
they loveetn’m dwy...) 
they idoeed'm 

they sh’deed'm 

they sh dn · need m 
they sh'daveetn’m 
they sh’dnenaveetn’m 
they c'deed'm 

they c dn · need m 
they c'do veetn’m 
they c dn veetn'm 
they mydeed’m 

they mydoveetn'm 
they mass deed*m 
they masdaveetn’m 
they e need m 

they chene“ dm 
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Exercise 1-40: Intonation in Your Ow 


On the first of the numbered lines below, write a three-word sentence that you frequently 
use, such as “Computers organize information“ or “Lawyers sign contracts” and put it 
through the 25 changes. This exercise will take you quite a bit of time and it will force you 
to rethink your perceptions of word sounds as related to spelling. It helps to use a plural 
noun that ends in a jz] sound (boyz, dogz) rather than an [s] sound (hats, books). Also, your 
sentence will flow better if your verb begins with a vowel sound (earns, owes, offers), When 
you have finished filling in all the upper lines of this exercise with your new sentence, use 
the guidelines from Ex. 1-38 for the phonetic transcription. Remember, don’t rely on spell- 
ing. Turn off the CD. 


eat 1. 
ate 2 
are eating 3 
will eat 4. 
would eat 5 7 
would have eaten 6. 
thathave eaten 7. 
have eaten 8. 
had eaten 9 
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Exercise 1-40: Intonation in Your Own Sentence continued CD 2 Track 9 
ought to eat 11. 
should eat 12 


should noteat 13. 


TIM 


should have eaten 14. 


shoud not have 15, 


could eat 16. 


could not eat 17. 


coud have eaten 18 


Aae 


could nothave 19. 


might sat 20. 


might have eaten 21. 


LTT 


must eat 22. 
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Exercise 1-40: Intonation in Your Own Sentence continued CD 2 Track 9, 


must have eaten 23. 


24. 


23. 


Exercise 1-41: Supporting Words 


CD 2 Track 10 


For this next part of the intonation of grammatical elements, each sentence has a few extra 
words ta help you get the meaning. Keep the same strong intonation that you used before 
and add the new stress where you see the bold face. Use your rubber band. 


1. The dogs eat the bones every day. 
2. The dogs ate the bones last week. 
3. The dogs te eating the bones right now. 


4, The dogs Il cat the bones 
if they're here, 


5. The dogs d cat the bones 
if they were here. 


6. The dogs dve eaten the bones 
if they d been here. 


7. The dogs that’ve eaten the bones are sick. 
8. The dogs ve eaten the bones every day. 


9. The dogs d caten the bones 

by the time we got there. 
10. The dogs l have eaten the bones 
by the time we get there. 


th’ dag rect th’ bounzevree day 
th’ dag zeit th bounzlæss dweek 
th’ dag zr reeding th’ bounz rait ngo 


th’ dag zo leet th’ bounzif 
ther hir 


th’ dag za dect th’ bounzif 
they wr hir 


th’ dag zədə veetn th’ bounzif 
theyd bin hir 


th’ dug zədə veetn th’ bounzr sick 
th’ dag za veetn th’ bounzevry day 


th’ dig za deetn th” bounz 
by th time we gat ther 

th’ dag zələ veer th’ bounz 
by th’ time we get ther 
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Exercise 1-42: Contrast Practice CD 2 Track 11 


Now, let's work with contrast. For example, The dogs'd eat the bones, and The dogs’d 
eaten the bones, are so close in sound, yet so far apart in meaning, that you need to make a 
special point of recognizing the difference by listening for content. Repeat each group of 
sentences using sound and intonation for contrast. 


would eat 5. The dogs'd cat the bones. the dag za deet the bounz 

had eaten 9. The dogs d eaten the bones. the dag zo deetn the bounz 
would have eaten6. The dogs'd've eaten the bones. the dag zədə veetn the bounz 
that have eaten 7. The dogs that ve eaten the bones. the dug zədə veetn the bounz 
wil eat 4. The dogs Il cat the bones. the dag zə leet the bounz 
would eat 5. The dogs'd eat the bones. the dag zo deet the bounz 
would have eaten6. The dogs'd've eaten the bones. the dag zədə veetn the bounz 
have eaten 8. The dogs've eaten the bones. the dig zə veetn the bounz 
had eaten 9. The dogs'd eaten the bones. the dag zo deetn the bounz 
wil have eaten 10. The dogs'll have caten the bones. the dug zələ vectn the bounz 
would eat 5. The dogs d cat the bones. the dag zə deet the bounz 
oughttoeat 11. The dogs ought to eat the bones. the dug ziido eat the bounz 
can eat 24. The dogs can eat the bones. the dagz c'neet the bounz 
can't eat 25. The dogs can't eat the bones. the dugz chen et the bounz 

Exercise 1-43: Yes, You Can or No, You Can't? CD 2 Track 12 


Next you use a combination of intonation and pronunciation to make the difference between 
cum and can't. Reduce the positive can to [K n] and stress the verb. Make the negative can't 
([keen]) sound very short and stress both can’t and the verb. This will contrast with the 
positive, emphasized can, which is doubled—and the verb is not stressed. If you have trouble 
with can't before a word that starts with a vowel, such as open, put in a very small ['"]— 
The keys keer’ open the locks, Repeat. 


I can do it. [I k'n do it} positive 
I can’t do it. ben doit] negative 
l can do it. [I kaezen do it] extra positive 


[can't do it. [I kendo it} extra negative 
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S ee ee — —— 
Exercise 1-44: Building an Intonation Sentence 8 CD 2 Track 13 


Repeat afier me the sentences listed in the following groups. 


I bought a sandwich, 

I said I bought a sandwich. 

I said I think I bought a sandwich. 

I said | really think I bought a sandwich. 

I said I really think I bought a chicken sandwich. 

I said I really think I bought a chicken salad sandwich. 

I said I really think I bought a half a chicken salad sandwich. 

I said I really think I bought a half a chicken salad sandwich this afternoon, 

l actually said I really think I bought a half a chicken salad sandwich this afternoon, 
I actually said I really think I bought another half a chicken salad sandwich this 
afternoon. 

11. Can you believe I actually said I really think I bought another half a chicken salad 
sandwich this afternoon? 


Se Ss ow Sp = 


1. [did it. 

2. Idid it again. 

3. Lalready did it again. 

4. Ithink | already did it again. 

5. | said I think I already did it again. 

6. I said | think I already did it again yesterday. 

7. I said I think I already did it again the day before yesterday. 


I want a ball. 

I want a large ball. 

I want a large, red ball. 

I want a large, red, bouncy ball. 

want a large, red bouncy rubber ball. 

I want a large, red bouncy rubber basketball. 


AwWPen> 


I want a raise. 

I want a big raise. 

I want a big, impressive raise. 

J want a big. impressive. annual raise. 

I want a big, impressive, annual cost of living raise. 


Nr 
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Exercise 1-45: Building Your Own Intonation Sentences CD 2 Track 14 


Build your own sentence, using everyday words and phrases, such as think, hope, nice, 
really, actually, even, this afternoon, big, small, pretty, and so on. 
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‘Exercise 1-46: Regular Transitions of Nouns and Verbs 


In the list below, change the stress from the first syllable for nouns to the second syllable for 
verbs. This is a regular, consistent change. Intonation is so powerful that you'll notice that 
when the stress changes, the pronunciation of the vowels do, too. 


CD 2 Track 15 


Nouns Verbs 
an accent [aeks’nt] to accent [xksent] 
a concert [känsert] to concert [kKe'nsert] 
a conflict [känflikt] to conflict [k'nfikt] 
a contest [kiintest} io contest [k’ntest} 
a contract {kantrect] to contract [k'ntrækt] 
a contrast [kåntræst] to contrast [k'ntræst] 
a convert [känvert] to convert [k'nvert] 
a convict [kånvikt] to convict [k'nvict] 
a default [deefält] to default d'falt] 
a desert“ de ert] to desert d' z'rt] 
a discharge [dischärj] to discharge [d'schārj] 
an envelope [änv'lop] to envelop [envel'p) 
an incline [inkline] to incline [inkline] 
an influence [infu "ns] to influence [infu us!]! 
an insert [insert] io insert [insert] 
an insult ins it] lo insult [insəit] 
an object [abject] to object {abject} 
perfect pr ci to perfect (prfekt) 
a permit [prmit] to permit [prmit] 
a present [prez'nt} to present pr rent 
produce [produce] to produce pr duce] 
progress [prägr’s] to progress [pr gress] 
u project [praject] to project pr Jeet 
a pronoun pronoun] to pronounce [pr nounce] 
a protest [protest] to protest [pr test] 
a rebel [rebal] to rebel Ir bel] 
a recall [reekall} to recall [r kall] 
a record [rek’rd} to record lr cord 
a reject [reject] to reject lr jet 
research [res'rch] to research r srch 
a subject [s"bjckt] to subject [s*bjekt} 
a survey [s’rvei] to survey [s*rvei] 
a suspect [s’spekt} to suspect Is spekt 


* The désert is hot and dry. A dessért is lee cream. To desért is to abandon. 
t Pronunciarion symbols (w) and (y) represent a glide sound. This is explained on page 63, 


Exercise 1-47: Regular Transitions of Adjectives and Verbs 
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CD 2 Track 16 


A different change occurs when you go from an adjective or a noun to a verb, The stress 
stays in the same place, but the mate in an adjective is completely reduced [-m't], whereas 
in a verb, it is a full [a] sound [-meit]. 


Nouns/Adjectives Verbs 
advocate (adv ’k't] to advocate (ted Kit] 
animate len mit to animate [æn'meit] 
alternate [ältem't] to altemate {ältemneit] 
appropriate propre i] to appropriate propre“ it] 
approximate loprüks m 't] to approximate fapraks' meit] 
articulate [articyul’t) to articulate lürticyaleit] 
associate [assosey't] to associate fassoseyeit| 
deliberate [d'libr't] to deliberate [d'libere it] 
discriminate [d’skrim'n‘t] to descriminate {d’skrim'neit] 
duplicate [dupl k"t] to duplicate [dupl'keit] 
elaborate [elæbr’'t] to elaborate [alæbereit] 
an estimate lest mit] to estimate [est'meit] 
graduate (greejyu’'t] to graduate [græjyu egit] 
intimate int'm't] to intimate [in meit] 
moderate [mäder"t] to moderate [måädereit] 
predicate [pred'k't] to predicate [pred"keit] 
separate {sepr't] to separate [sepereit] 


ectives and Verbs 


CD 2 Track 17 


Mark the intonation or indicate the long vowel on the italicized word, depending which part 
of speech it is. Pause the CD and mark the proper syllables. See Answer Key, beginning on 
page 193. 


CRNA we wy = 


You need to insert a paragraph here on this newspaper insert. 
How can you object to this object? 


I'd like to present you with this present. 


Would you care to elaborate on his elaborate explanation? 
The manufacturer couldn't recall if there d been a recall. 
The religious convert wanted to convert the world. 

‘The political rebels wanted 10 rebel against the world. 

The mogul! wanted to record a new record for his latest artist. 
If you perfect your intonation, your accent will be perfect. 


Due to the drought, the fields didn't produce much produce this year. 
Unfortunately, City Hall wouldn't permit them to get a permit. 

Have you heard that your asseciate is known to associate with gangsters? 
How much do you estimate that the estimate will be? 
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The Miracle Technique CO 2 Track 18 


Regaining Long-Lost Listening Skills 

The trouble with starting accent training after you know a great deal of English is that you 
know a great deal about English. You have a lot of preconceptions and, unfortunately, mis- 
conceptions about the sound of English, 


A Child Can Learn Any Language 
Every sound of every language is within every child, So, what happens with adults? People 
learn their native language and stop listening for the sounds that they never hear; then they 
lose the ability to hear those sounds. Later, when you study a forcign language, you learn a 
lot of spelling rules that take you still further away from the real sound of that language—in 
this case, English. 

What we are going to do here is teach you to hear again, So many times, you've heard 
what a native speaker said, translated it into your own accent, and repeated it with your 
accent. Why? Because you “knew” how to say it. 


Tense Vowels Lax Vowels 

Symbol Sound Spelling Example Symbol Sound Spelling Example 
a ei take [taki è eh get taet 
e ee ant {et} i ih it m 
i âi ice lis] 0 ih+uh dock 1x) 
o ou hope ihon) a 0 — [sen] 
u ooh smoor ismuih) 
a ab c ́ bea Semivowels 
æ åte cat (hawt) or er her [hoe] 

+o down (damon 4 ul cual [oj 

Exercise 1-49: Tell Me Wadai Say! CD 2 Track 19° 


The first thing you're going to do is write down exactly what / say, It will be nonsense to you 
for two reasons, First, because I will be saying sound units, not word units. Second, be- 
cause I will be starting at the end of the sentence instead of the beginning. Listen carefully 
and write down exactly what you hear, regardless of meaning. The first sound is given to 
you—cher. CD 2 Track 20 
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Once you have written it down, check with the version below. 
# # a * 4 
är diz men zh temp tu wim pru vän nay cher 
VY Read it out loud to yourself and try to hear what the regular English is. Don’t look ahead 
until you've figured out the sense of it. 


Art is man's attempt to improve on nature, 


Frequently, people will mistakenly hear Are these... [är thez] instead of Art is... [ir diz], 
Not only are the two pronunciations different, but the intonation and meaning would also be 
different: 
Art is man's attempt to improve on nature 
Are these man's attempts to improve on nature? 


Exercise 1-50: Listening for Pure Sounds CD 2 Track 21 
Again, listen carefully and write the sounds you hear. The answers are below, 
4 4 — 
— gc i san(t). © Start here 
ee eS ee ae 
3 pen. 
Exercise 1-51: Extended Listening Practice CD 2 Track 22 


Let's do a few more pure sound exercises to fine-tune your ear. Remember, start at the end 
and fill in the blanks right to left, then read them back left to right. Write whichever symbols 
are easiest for you to read back. There are clues sprinkled around for you and all the an- 


swers are in the Answer Key, beginning on page 193. CD 2 Track 23 
1. dtaik — — — 
— 
2. — 
# 
. . a iina A 
a - 
4 pw ewer. 
7 # 
5. ith) the ee 
6. Kæon — ———ꝛ ⸗ 
# a 
7. — — | Ch 
— 
8 T — — — 
4 — 
— | — 
— 7 
10, ptt 2424 | ey ee eee 


Teta Hen fours KC M 2. We kel de ni zan J tee chi t fr n gen 
__Laughter has no foreign accent. __ Work well denen. Itech learn again. 


Reduced Sounds cosas 


The Down Side of Intonation 

Reduced sounds are all those extra sounds created by an absence of lip, tongue, jaw, and 
throat movement. They are a principal function of intonation and are truly indicative of the 
American sound, 


Reduced Sounds Are “Valleys” 

American intonation is made up of peaks and valleys—tops of staircases and bottoms of 
staircases, To have strong peaks, you will have to develop deep valleys. These deep valleys 
should be filled with all kinds of reduced vowels, one in particular—the completely neutral 
schwa. Ignore spelling. Since you probably first became acquainted with English through 
the printed word, this is going to be quite a challenge, The position of a syllable is more 
important than spelling as an indication of correct pronunciation. For example, the words 
Photograph and photography each have two O's and an A. The first word is stressed on the 
first syllable so photograph sounds like [fod'gref]. The second word is stressed on the 
second syllable, photography, so the word comes out If tahgr fee]. You can see here that 
their spelling doesn’t tell you how they sound. Word stress or intonation will determine the 
pronunciation, Work on listening to words. Concentrate on hearing the pure sounds, not in 
trying to make the word fit a familiar spelling. Otherwise, you will be taking the long way 
around and giving yourself both a lot of extra work and an accent! 

Syllables that are perched atop a peak or a staircase are strong sounds; that is, they 
maintain their original pronunciation. On the other hand, syllables that fall in the valleys or 
on u lower stairstep are weak sounds; thus they are reduced. Some vowels are reduced 
completely to schwas, a very relaxed sound, while others are only toned down. In the fol- 
lowing exercises, we will be dealing with these “toned down" sounds. 

In the Introduction (“Read This First,” page iv) I talked about overpronouncing. This 
section will handie that overpronunciation. You're going to skim over words; you're going 
to dash through certain sounds, Your peaks are going to be quite strong, but your valleys, 
blurry—a very intuitive aspect of intonation that this practice will help you develop. 

Articles (such as the, a) are usually very reduced sounds. Before a consonant, the and 
a ate both schwa sounds, which are reduced. Before a vowel, however, you'll notice a 
change the schwa of the turns into a long [e] plus a connecting -A book changes to 
hee dh book, A hat becomes a nugly hat, The article a becomes an, Think of lo- noruj] 
rather than an orange; [a*nopening), [a*neye], faenimaginary animal]. 


Exercise 1-52: Reducing Articles CD 2 Track 25 
ne — le a i is 
Consonants Vowels 
the man a girl thee” apple an orange ſo · normj] 
the best a banana thech egg an opening [>nop ning] 
the last one a computer hee easy way an interview [>«ninerview] 
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When you used the rubber band with (Dag zect bounz] and when you built your own 
sentence, you saw that intonation reduces the unstressed words. Intonation is the peak and 
reduced sounds are the valleys, In the beginning, you should make extra-high peaks and 
long, deep valleys. When you are not sure, reduce. In the following exercise, work with this 
idea, Small words such as articles, prepositions, pronouns, conjunctions, relative pronouns, 
and auxiliary verbs are lightly skimmed over and almost not pronounced. 

You have scen how intonation changes the meaning in words and sentences. Inside a 
one-syliable word, it distinguishes between a final voiced or unvoiced consonant be-ed and 
bet. Inside a longer word, éunuch vs unique, the pronunciation and meaning change in 
terms of vocabulary. In a sentence (He seems nice; He seems nice). the meaning changes in 
terms of intent. 

in a sentence, intonation can also make a clear vowel sound disappear. When a vowel 
is stressed, it has a certain sound; when it is not stressed, it usually sounds like uh, pro- 
nounced [>]. Small words like to, at, or as are usually not stressed, so the vowel disappears. 
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Exercise 1-53: Reduced Sounds CD 2 Track 26 
Read aloud from the right-hand column. The intonation is marked for you. 
To Looks Like... Sounds Like... 
today [tday] 
The preposition to tonight [t night] 
usually reduces so tomorrow t marou] 
much that it's like to work turk 
dropping the vowel, to school [t'school] 
Use ar or to the store [t th’ store] 
sound to replace We have to go now, [we hæftə go næo 
to. He went to work [he wenta work] 
They hope to find it. [they houpto fine dit} 
I can't wait to find out, [äi cen" wai fine dot 
We don't know what to do, [we dont know N] do] 
Don't jump to conclusions. dont jim t’ c’neloozh'nz] 
To be or not to be... t beer nät t bee] 
He didn't get to go. [he din ge ta gou) 
If that same to He told me to help. (he told meeda help] 
follows a vowel She told you to get it. [she tol jooda gedit} 
sound, it will go to work [äi goudə wrk] 
become d or da. al a quarter to two {eda kworder do two] 
The only way to get it is. [thee’only wayda geddidiz] 
You've got io pay to get it. [yoov gadda paydo geddit] 
We plan to do it. [we plæn da do it] 
Let's go to lunch. [lets goud lunch] 


The score was 4 ~ 6 


[th" score W for də six] 


Exercise 1-53: Reduced Sounds continued 


To 


At 

At is just the 
opposite of to, 
It's a small grunt 
followed by 

a reduced [t]. 


If ar is followed 
by a vowel sound, 
it will become 
‘dor ad, 


it 
It and at sound 
the same in 


context—{"t] 


und they both 
turn to ‘d or ad 
between vowels 
or voiced 
consonants, 


Looks Like... 

It’s the only way to do it. 

So to speak. 

I don’t know how to say it. 

Go to page 8. 

Show me how to get it. 

You need to know when to do it. 
Who's to blame? 


We're at home. 

In see you at lunch. 
Dinner's at five. 

Leave them at the door. 
The mecting’s at one. 
He's at the post office. 
They're at the bank. 
I'm at school. 


I'll see you at eleven. 
He's at a meeting. 

She laughed at his idea. 
One at a time 

We got it at an auction. 
The show started at eight. 
The dog jumped out at us. 
1 was at a friend's house. 


Can you do it? 
Give it to me. 
Buy it tomorrow, 
It can wait. 
Read it twice. 
Forget about it! 


Give it a try. 

Let it alone. 

Take it away. 

I got it in London. 
What is it about? 
Let's try it again. 
Look! There it is! 
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CD 2 Track 26 


el — 


Sounds Like... 

[its thee’ ‘ounly weide dot 
[soda speak] 

[äi don’ know hewds say it] 
goudo pay jate] 

[show me hmoda geddit} 

[you needa nou wendo do! it} 
hoo da blame] 


[wirt home] 

faiyal see you“ gt lunch] 
[d'nnerz*" five] 
[leev’m""'th’ door] 

[tv meeding zt w'n] 
[heez "ihe poussdäff's 
[ther th" bænk] 

[iim school] 


[äiyəl see you“ d lev`n] 
hee da meeding] 

she lief dadi zy dee yo 
[woneds time] 

[we piididada naksh'n] 
{th’ show stardads date 
[th' dig jump daeo dadas_ 
[äi WZ d frenz hæos] 


[k'niu doi] 
[gv "t me] 
bai märrow)] 
['t c'n wait! 

[ree d' twice] 
[frgedd" beeodit) 


[gividə try] 
[ledidə lone] 

[tay kida way] 

[äi gädidin Pnd’n]) 
„ dz d brot] 
[lets try digen 
[lük chere d'z] 
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Exercise 1-53: Reduced Sounds continued CD 2 Track 26 
For Looks Like... Sounds Like... 
This is for you. [th’s*z fr you! 
It's for my friend. [ts fr my friend] 
A table for four, please. [a table fr four, pleeze] 
We planned it for later. [we plan dit fr layd'r 
For example, for instance [fregg zæmple] [frin st 'n 
What is this for? {w'd'z this for] (for ix not UH ar 
What did you do it for? [wj doit for] me end of a sentence) 
Who did you get it for? (hoojya geddit for] 
From It's from the IRS. [ts frm thee” A ress) 
I'm from Arkansas. {aim fr'm ark'nsii) 
There's a call from Bob. (therza call fr'm Bab] 
This letter's from Alaska! this ledderz framo ls 
Who's it from? [hoozit fram) 
Where are you from? [wher'r you fram] 
In It’s in the bag. [tsin tho beg] 
What's in it? [w'ts'n't] 
I'll be back in a minute. [äiyəl be bk na m'n’t] 
This movie? Who's in it? {this movie ... hooz’n't] 
Come in. e min] 
He's in America. heez na meraka] 
An He's an American. [heez'na merakan] 
I pot an A in English. [äi gäddə nay ih ninglish) 
He got an F in Algebra. [hee gäddə neffinzel jabra} 
He had an accident. [he heda næksəd’nt] 
We want an orange. [we want’n nornj] 
He didn't have an excuse. [he didnt heave neks kyooss} 
I'll be there in an instant. [ši] be there ina ninstnt] 
It's an easy mistake to make. [itso meezee m stake t make] 
And ham and eggs [heme negez] 
bread and butter [bredn buddr] 
Coffee? With cream and sugar? [kaffee . with creem 'n sh’g’r} 
No, lemon and sugar. [nou ... lem'n'n sh'g'r] 


And some more cookies? 'n smore ciikeez] 

They kept going back and forth. [they kep going bakn forth] 
We watched it again and again. [we wich didə genen gen] 
He did it over and over. [he di di dovera nover] 


We learned by trial and error. ſwe Imd by tryəlonerəar] 


Exercise 1-53: Reduced Sounds continued 
i : —— — 


Or 


Your 


Looks Like... 

Soup or salad? 

now or later 

more or less 

left or right 

For here or to 20? 

Are you going up or down’? 
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CD 2 Track 26 
—— i 
Sounds Like... 
[super salad] 
[nær laydr] 
mor r less] 
[lefter right} 


[fr hir’r d'go] 
[are you going úpper down) 


This is an either | or question (Up? Down?) Notice how the intonation is different from 
“Cream and sugar”, which is a yes { mo question 


What are you doing? 
Where are you going? 


[w'dr you doing] 
[wer'r you going] 


What're you planning on doing? [w'dr yü planning än doing) 


How are you? 

Those are no good. 
How are you doing? 
The kids are still asleep. 


How's your family? 
Where’re your keys? 

You're American, aren’! you? 
Tell me when you're ready. 
Is this your car? 

You're late again, Bob. 
Which one is yours? 


Which one is better? 
One of them is broken. 
I'll use the other one. 

I like the red one, Edwin. 
That's the last one, 

The next one ll be better. 
Here's one for you. 

Let them go one by one. 


It's the best. 

What's the matter? 

What's the problem? 

I have to go to the bathroom, 
Who's the boss around here? 
Give it to the dog. 

Put it in the drawer, 


{hewr you] 

[thozer no good] 

hr wer you doing] 
the kidzer stilla sleep] 


ſhæozhier fæmlee] 
[wher'r y'r keez] 

[yrə mer kn. am choo] 
[tell me wen yr reddy] 
lizzis y'r ear] 

[yer lay de gen, Bab] 
[which w'n’z y’rz] 


[which wen bedder) 
[w'n'v'm‘z broken] 

[zl yuz thee’ gather wen] 

[äi like the redw'n, edw'n] 
(thats th’ lass dw’n] 

the necks dw'n'll be bedd’r] 
thir zw'n fr you) 

lled m gou n by wen 


{ts th’ best] 

{w'ts th’ madder] 

[w'tso prabl'm] 

[ai hæft god’ th’ beethroom) 
[hooza bass sormond hir] 

[gv "ta th’ dag} 

[püdidin th’ dror] 
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Exercise 1-53: Reduced Sounds continued 


A 


Can 


Looks Like... 

It’s a present. 

You need a break. 

Give him a chance. 

Let's get a new pair of shoes. 
Can I have a Coke, please? 
Is that a computer? 

Where's a public telephone? 


It's the top of the line. 

It's a state of the art printer. 
As a matter of fact. 

Get our of here. 

Practice all of the time. 
Today's the first of May. 
What's the name of that movie? 
That's the best of all! 

some of them 

all of them 

most of them 

none of them 

any of them 

the rest of them 


Can you speak English? 

I can only do it on Wednesday. 
A can Opener can open cans. 
Can | help you? 

Can you do it? 

We can try it later. 

I hope you can sell it. 

No one can fix it, 

Let me know if you can find it. 


Jack had had enough. 

Bill had forgotten again. 

What had he done to deserve it? 
We'd already seen it. 

He'd never been there. 

Had you ever had one? 

Where had he hidden it? 

Bob said he'd looked into it. 


COD 2 Track 26 


Sounds Like... 

tes preznt] 

[you needs break] 

[g’v'mo chens 

[lets gedda new pera shooz] 
[c'nai hævə kouk, pleez] 
[izzædə k'mpyoodr] 
[wherza peblic telofoun] 


[tsa täp`v th’ line] 

[tsə stay da ther art prinner] 
[z mædder faekt) 

[geddzeow do hir] 
[praekt'sdll’v th’ time] 
[t'dayz th’ frss d'y May] 
[w'ts th’ nay m thet movie] 
[thats th’ bess d’vall] 
[samevom] 

[allavom] 

[mosdovom] 

nanovom 

[ennysvəm] 

[th" resdovom] 


[knew spee kinglish] 

[äi k'nonly du idan wenzday] 
[ə kænopener k nopen kænz] 
(* nüt hel piu] 

[k’niu do =t] 

[we ken try it layder] 

[äi hou piu kn sell't] 

[nou wenn fick sit] 

[lemme not few En fine dit] 


[jek'd hed’ n'f) 

[bil’d fren nə gen] 

d dee d'nd’d'zr vit] 
[weedäl reddy see nit] 
[heed never bin there 

ſh jou ever hædw'n] 
[wer dee hidn : nit] 

bab sedeed lükdin tu it} 


Exercise 1-53: Reduced Sounds come — 


Would 


Some 


Looks Like... 

He would have helped, if. 
Would he like one’? 

Do you think he'd do it? 
Why would I tell her? 
We'd see it again, if... 


He'd never be there on time. 


Would you ever have one? 


He was only trying to help. 
Mark was American. 
Where was it? 

How was it? 

That was great! 

Who was with you? 

She was very clear. 

When was the war of 18127 


What time is it? 

What's up? 

What's on your agenda? 
What do you mean? 

What did you mean? 
What did you do about it? 
What took so long? 

What do you think of this? 
What did you do then? 


I don’t know what he wants. 


Some are better than others. 
There are some leftovers, 
Let's buy some ice cream. 


Could we get some other ones? 


Take some of mine. 

Would you like some more? 
{or very casually) 

Do you have some ice? 

Do you have some mice? 
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CD 2 Track 26 


Sounds Like... 

[he wüde help dif ...) 
[woody lye kw'n] 

[dyiu thing keed du t] 
[why widii teller] 

[weed see’ idagen, if...] 
[heed never be theriin time] 
[w jou ever hævw'n] 


[he w'zounly trying də help] 
{mar ku 2 mer kn] 

[wer w’z't] 

heowW'z 

[thet w’z great] 

[hoow"z with you] 

[she W very clear] 

[wen Wie th’ wor'v citeen twelv| 


[w't tye m’z't] 

[w'ts’p] 

[w'tsdnyre jendə] 

l dy mean} 

[wj mean] 

[w] du abeodit] 

[w't tük so läng] 

[w"ddyə thing k'v this] 
[w"jiu do then] 

I dont know wodec wants] 


[s’mr beddr the natherz] 
[ther sm lef doverz] 

[let spy s mice creem] 
[kwee gets mother w'nz] 
[take samav mine] 

[w joo like s more] 

[like smore] 

[dvi hæv səmice] 

[dyü hæv səmice] 


- — x = — 
“You can fool some of the people some of the time, but you can't foo! all of the people all of the time.” 
lyuk'n fool same tho peep"! same tho time, b'choo Kent fool allaths peep’l allache time] 
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Exercise 1-54: Intonation and Pronunciation of “That” CD 2 Track 27 


That is a special case because it serves three different grammatical functions, The rela- 
tive pronoun and the conjunction are reducible. The demonstrative pronoun cannot be 
reduced to a schwa sound. lt must stay |x]. 


Relative Pronoun The car that she ordered is red. [the car th't she order diz red] 


Conjunction He said that he liked it. [he sed the dee laikdit.] 
Demonstrative Why did you do that? [why dijoo do thæt?] 
Combination I know that he'll read that book [äi Know the dill read thet bük 
that I told you about. the dai toljoo™” bot. | 
Caa 
Exercise 1-55: Crossing Out Reduced Sounds CD 2 Track 28 


Pause the CD and cross out any sound that is not clearly pronounced, including tat. Jør, and, 
that, than, the A, the soft H. and unstressed syllables that do not have strong vowel sounds. 


Hello. my name I'm takhg Amesten Accent Training. There's a lot to learn, 
but I hope to make it as enjoyable as possible. I should pick up on the American intonation 
pattern pretty easily, although the only way to get it is to practice all of the time. I use the 
up and down, or peaks and valleys, intonation more than I used to, I've been paying atten- 
tion to pitch, too. It's like walking down a staircase. I've been talking to a lot of Ameri- 
cans lately, and they tell me that I'm easier to understand. Anyway, I could go on and on, 
but the important thing is to listen well and sound good. Well, what do you think? Do I? 


Exercise 1-56: Reading Reduced Sounds CD 2 Track 29 


Repeat the paragraph after me. Although you're getting rid of the vowel sounds, you want to 
maintain a strong intonation and let the sounds flow together. For the first reading of this 
paragraph, it is helpful to keep your teeth clenched together to reduce excess jaw and lip 
movement. Let's begin. 


Hello, my name'z Um taking merken Accent Train'ng. Therez’ lott’ 
learn, b't I hope t make ‘tz ‘njoy’bl'z poss’bl. I sh’d p’ck `p on the mer kin nt'nash'n 
pattem pretty eas ly. although the only way t’ get t 2 1 pract's all `v th’ time. I use the 
pen down, or peaks n valleys, m'nash'n more th'n 1 used to, Ive b'n pay’ng ‘ttensh’n t’ 
p’ch, too. Ts like walk eng down’ staircase. Ive b'n talk'ng to’ lot v mer ns lately, n 
they tell me th't Im easier to ‘nderstand. Anyway, IK d go on n on, b't the mport'nt 
th'ng zt Ps’n wel'n sound g'd. WII. wh' d'y’ th’nk? Do I? 


Word Groups and Phrasing = 


Pauses for Related Thoughts, Ideas, or for Breathing 


By now you've begun developing a strong intonation, with clear peaks and reduced val- 
leys, so you're ready for the next step. You may find yourself reading the paragraph in 
Exercise 1-15 like this; Hellomynameis So- and. Sol mtakingAmericanAccentTraining. 
There’ salottolearnbutlhopetomakeitasenjoyableaspossible. If so, your audience won't com- 
pletely comprehend or enjoy your presentation. 

In addition to intonation, there is another aspect of speech that indicates meaning. 
This can be called phrasing or tone. Have you ever caught just a snippet of a conversation 
in your own language, and somehow known how to piece together what came before or 
after the part you heard? This has to do with phrasing. 

In a sentence, phrasing tells the listener where the speaker is at the moment, where 
the speaker is going, and if the speaker is finished or not. Notice that the intonation stays on 
the nouns. 


Exercise 1-57; Phrasing REEL Date ay 
Repeat after me. 

Statement Dogs cat bones. 

Clauses Dogs eat bones, but cats eat fish. or As we all know, dogs cat bones. 
Listing Dogs eat bones, kibbles, and meat, 

Question Do dogs cat bones? 

Repeated Question Do dogs eat bones?!! 

Tag Question Dogs cat bones, don't they? 


Tag Statement Dogs cat bones, DON’T they! 
Indirect Speech He asked if dogs ate bones, 
Direct Speech “Do dogs eat bones?” he asked. 


For clarity, break your sentences with pauses between natural word groups of related thoughts 
or ideas. Of course, you will have to break at every comma and every period, but besides 
those breaks, add other little pauses to let your listeners catch up with you or think over the 
last burst of information and to allow you time to take a breath. Let's work on this tech- 
nique. In doing the following exercise, you should think of using breath groups and idea 
groups. 
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‘Exercise 1-58: Creating Word Groups CD 2 Track 32 


Break the paragraph into natural word groups. Mark every place where you think a pause is 
needed with a slash. 


Hello, my name i 'm taking American Accent Training. There's a 
lot to learn. but I hope to make it as enjoyable as possible. I should pick up on the Ameri- 
can intonation pattern pretty easily, although the only way to get it is to practice all of the 
time. I use the up and down, or peaks and valleys intonation more than I used to, I’ve been 
paying attention to pitch, too. It’s like walking down a staircase. I’ve been talking to a lot 
of Americans lately, and they tell me that Jm easier to understand. Anyway, I could goon 
and on, but the important thing is to listen well and sound good. Well, what do you think? 
Do I? 


Note /n the beginning, your word groups should be very short. It'll be a sign of your 
growing sophistication when they get longer. 


x Pause the CD to do your marking. 


Exercise 1-59: Practicing Word Groups _ CD 2 Track 33 


When I read the paragraph this time, 1 will exaggerate the pauses, Although we're working 
on word groups here, remember, I don't want you to lose your intonation. Repeat each 
sentence group after me, 


Hello, my name is — I’m taking American Accent Training Theres A 
lot to learn, but I hope to make it as enjoyable as possible, I should pick up on the Amerig 
can intonation pattern pretty easily, although the only way to get it is to practice all of ne 
time. I use the up and down, or peaks and valleys intonation more than | used to I've been 
paying attention to pitch, too, It's like walking down a staircase. I've been talking to a lot 
of Americans lately, and they tell me that I'm easier to understand. Anyway, I could go on 
and on, but the important thing is to listen well and sound good. Well, what do you think? 
Do 1? 
x Next. back up the CD and practice the word groups three times using strong intonation, 
Then, pause the CD and practice three more times on your own. When reading, your 


pauses should be neither long nor dramatic—just enough to give your listener time to 
digest what you're saying, 


Exercise 1-60: Tag Endings 


CO 2 Track 34 


Pause the CD and complete each sentence with a tag ending. Use the same verb, but with 
the opposite polarity—positive becomes negative, and negative becomes positive. Then. 
repeat after me. Check Answer Key, beginning on page 193. 


Intonation 


With a query, the intonation rises. 


With cevifirmation, the intonation drops. 


Pronunciation 
Did he? Didee? 
Does he? Duzzy’ 
Was be’! Wuzzy? 
Has he? Hazzy? 
Is he? Ezzy? 
Will he? Willy? 
Would he? Woody? 
Can be? Canny? 
Woukin't you? Wooden chew? 
Shouldn't 1? Shüdn nii? 
Won't he? Woe knec? 
Didn't he? Didn knee? 
Hasn’t he? Has a knee? 
Wouldn't be? Wooden knee? 
Isn't he? Is a knee? 
Isn't it? Is a nit? 
Doesn't it? Dura nit? 
Aren't 1? Are nai? 
Won't you? Wone chew? 
Don't you? Done chew? 
Can't you? Can chew? 
Could you? Cajoo? 
Would you? Wājoo? 


The basic techniques introduced in this chapter are pitch, stress, the staircase and musicat 
notes, reduced sounds, and word groups and phrasing. In chapters 2 through 13, we refine 


1. 
But he can improve. 


. I'm your friend. 

. You won't be coming, 

9. He keeps the beoks, 

. We have to close the office, 
Wie have closed the office, 

. We had to close the office, 

. We had the office closed, 

. We had already closed the office, 
. We'd better close the office, 
. We'd rather close the office, 
. The office has closed, 

. You couldn't tell, 

. You'll be working late tonight. 

. He should have been here by now, 

. He should be promoted, 

. didn't send the fax, 

. I won't get a raise this year, 

. You use the computer, 

. You're used to the computer, 

. You used to use the computer, 

. You never used to work Saturdays, 
That's better, 


The new clerk is very slow, isn't he! 


She doesn’t type very well, 
They lost their way, 

You don't think so, 

I don’t think it’s easy, 


„ 9 OD Ke cence 2D cam SJ 4D cam A AY pee enh AY tee oe 1D AU dee 10 oe OD 


and expand this knowledge to cover every sound of the American accent. 
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Intonation Practice 


Source: https://pronunciationstudio.com/wp- 
content/uploads/2017/11/Intonation-Book-1.pdf 


Intonation is transcribed using different symbols to 
written English. 

is a TONE UNIT BOUNDARY. 

represents stress on the syllable. 

e \ is FALLING intonation. 

is RISING intonation. 

e V is FALL-RISING intonation. 


l- Counting or listing: Rising intonation, then ending 
with falling intonation 


/One, /two, /three, /four, \five. 

She 'bought /bread, /cheese, /oranges, and \apples. 
/Six, /seven, /eight, /nine, \ten. 

One, /two, /three, /four, /five, /six, /seven, /eight, 
/nine, \ten. 

I ‘bought /bread, / cheese, and to\matoes. 

We need / paper, /pens, and \pencils. 

I 'saw / Tom, Mary, / Anna, and \Victor. 

They visited / France, / Spain, / Italy, and Greece. 
/ Anton, / Nick, / Anna, and / Lena are my \students. 
I'd like / orange juice, / toast, / honey, and green Mea, 
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2-Responses: Falling intonation 
or rising falling to express strong emotions 


\Yes. 

\No. 

\Certainly. 

\Sure. 

\Thank you. 
\Sorry. 

Of \course. 

All \right. 

Very Well. 

No \problem. 
That's \true. 

I \think so. 

You are \welcome. 
You are \right. 

I'd be \glad to. 
Thank you very \much. 


3-Tag questions: Falling or rising intonation 


It's a beautiful \town, \isn't it? 

Nice Weather, \isn't it? 

You \live here, \don't you? 

You can \drive, \can't you? 

He will \help them, \won't he? 

It's a nice May, \isn't it? 

She 'speaks English, \doesn't she? 

Peter gave you a \present, didn't he? 
Nina and Helen are \friends, \aren't they? 


You don't \know them, o you? 
They ‘haven't 'found it, \have they? 
You 'weren't \late, \were you? 

I ‘shouldn't Mo it, \should I? 

It's not too Mate, \is it? 

Nice Weather, /isn't it? 

You \live here, /don't you? 

You can \drive, /can't you? 

You \know it, /don't you? 

He will \help them, /won't he? 

It's a nice May, /isn't it? 

It's a beautiful \town, /isn't it? 
She 'speaks \English, /doesn't she? 


4- Commands: Falling intonation 
Stop it! Sit \down. 
Close your \books. 
‘Come \in. 

Go \home. 

Stop \talking. 

Hurry \up! 

Open your \books. 
Listen to the \story. 
"Wait for your \turn. 
Go to your \room. 
Tell me the ruth. 
Give me your Mand. 
'Do it your\self. 

Ask him for \help. 
Turn left. 

Go back. 

Write your name. 
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Sit \down. 

‘Open the \door. 
Close the Window. 
Write your \name. 


5-Friendly interest, politeness: Rising intonation 


"What is your / name? - 
Where do you /live? 
"What did she / say? 
Where have you / been? 
"What are you /reading? - 
"When is your /birthday? 
"How / much is it? - 

How / far is it? 

How much is this / bag? 


6-Statement and wh- questions: Falling intonation 
What is his \name? 

"Where does he Vive? 

When did you all him? 

Betty lives in \London. 

Victor works at a \bank. œ 

I haven't read this \book. e 

We went to the theater \yesterday. ° 
"What did you \buy? 

Where did he MO? 

Where have you \been? 

"When did it \happen? 
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7-Alternative questions 


Would you like /coffee or Mea? — \Coffee, please. 
Did she go to /Italy or \France last year? — She went to 
\Italy. 


8-Direct address: Rising intonation 


/Peter, can you /help me? 

Mrs. /Smith, 'this is Mary Brown. 
/Lena, are you /there? 

Tony, where \are you? 

/Tom, could you /help me? 

Mrs. / Green, can I / talk to you? 
Mary, this is my son \Anton. 
Max, this is my \friend, Tom Brown. 
Mr. / Trent, your papers are \ready. 
Sir, you dropped your \pencil. 
/Nelly, I'd like to Wee you. 

/Alex, 'read this \letter, please. 
Hel\lo, /Tanya. 

\Hi, /Jim. 

Goodbye, /Tom. 

Good \morning, /Jane. 

Good \evening, sir. 

‘See you to\morrow, Nick 


9-Requests: Rising intonation 
Could you ‘give me a / pen, please? 


Could you open the /window, please? 
Would you 'mind /helping me? 
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May I 'speak to /Ella, please? 

Could I speak to / Michael, please? 
Can I 'borrow your / dictionary, please? 
Could you /help me, please? 

Can you /help me, please? 


10-Fall-rise intonation 
Practise the dialogues, B contains an IMPLICATION 


1. A Do you like fruit? B I eat Vmangoes. 
2. A What’s Dave like? B He’s very Vreliable. 
3. A When will you be home? B I finish at Vfour. 
4. A John can be so cruel. B He was only Vkidding. 
5. A Can I borrow your phone. B You can for 2 
\/minutes. 

6. A Has anyone met Steve? B VI have. 

9. A What an awful film. B The Vacting was bad. 
10. A Can we meet tomorrow? B I’m free in the 


Vmorning 
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